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Welcome to Explore

Explore is a two-level course for lower-secondary students, which
will give you and your students all the tools you need for successful
and enjoyable language teaching and learning. Teaching secondary
students can be challenging, even for the most experienced of
teachers. It is a period of great change in young teenagers’ lives
and it sometimes seems that their interests lie anywhere but in the
classroom. It is the teacher’s demanding task to engage students in
the learning process, and Explore’s mission is to help them as much
as possible to achieve this. After extensive research and investigation
involving teachers and students at secondary school level, we've
come to a clear conclusion: sparking students’ curiosity and desire
to learn is one of the main driving forces which can enhance and
facilitate the learning process. The aim of Explore is to stimulate
curiosity through interesting content via impactful video, visual
images and ‘real world’ content on global themes.

How Explore will benefit you
and your students

Engaging real world content

Explore contains a wealth of fascinating reading texts and informative
Discovery Education™ video clips. The two-page Discover Culture
sections bring global cultures to the classroom, greatly enhancing
the students’ learning experience whilst simultaneously reinforcing
target language. The texts and three Discovery Education™ video
clips per unit often revolve around teenage protagonists, such as a
boy at the Kung Fu school in China, in Unit 3. The wide variety of
themes, such as natural history, inspiring personal stories, unusual
lifestyles, international festivals and customs teach students about
the world around them through the medium of English, whilst also
promoting values such as cultural awareness and social responsibility.
Each unit also has an accompanying CLIL lesson (with accompanying
Discovery Education™ video) which contains a reading text and
activities. Each unit’s texts, together with the videos, encourage the
students to reflect on, discuss and explore the themes further. For
more information on culture in Explore go to page 19. For more
information on the CLIL lessons please go to page 25. For specific
extension activity ideas please see the relevant video lesson pages of
the Teacher's Book.

Easier lesson preparation

Everything you need to prepare your lessons is available on
Presentation Plus which, once installed, allows you to access
everything easily and from one place.
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Clear goals to build confidence

Explore has been designed to provide a balance between exciting,

real world content and carefully guided and structured language

practice to build both confidence and fluency.

Students of this age also need to know exactly what their learning

goals are if they are to become successful learners. In Explore, this is

addressed in the following ways:

e The unit presentation page at the beginning of each unit clearly
lays out the contents and objectives of the unit, so students know
from the beginning what they will be studying in the coming
lessons. More detailed objectives, together with CEFR relevance,
are given in the relevant opening page of the Teacher’s Book
notes.

e (Clear headings guide students to key content. Target language is
displayed in easy-to-identify tables or boxes.

e Each page builds to a carefully controlled productive stage, where
students are asked to use relevant language and often expand on
the topics and themes of the lesson.

Extra support for Speaking and Writing

Most learners find speaking and writing particularly challenging,
and so the Speaking and Writing pages in the Student’s Book and
the Workbook are structured in such a way as to lead the students
step by step through the tasks necessary to reach the final goal of
that page. This approach has been designed to help build students’
confidence and fluency. In addition, the guided Your turn sections
at the end of lessons give students the opportunity to activate new
language. For more information, see page 20.

Visual impact

Youth culture today is visually orientated and teenagers are easily
bored by material that is not visually attractive. In addition to the
video content, images in Explore have been chosen to appeal to
young students. Each unit begins with a large impactful image
designed to attract the students’ attention and encourage them to
engage with the content of the unit. Reading texts are accompanied
by artwork which draws the students into the page and stimulates
them to want to know what the text is about. For more information
on use of visuals in Explore see page 18.

A personalised approach

Secondary students also need to see how the world they are reading
about, watching or listening to relates to them and their own world
in some way. They also need ample opportunity to practise new
language in a safe environment. Explore offers multiple opportunities
for students to personalise the topics via the carefully structured Your
turn activities which appear at the end of lessons. These sections

add a relevance to the subjects and themes which is central to their
successful learning. In Explore students are encouraged to talk about
themselves and their opinions and interests, but care is taken to
avoid them having to reveal personal information which they may be
uncomfortable discussing.



Graded practice for mixed abilities

Teaching mixed ability classes creates more challenges for the busy

teacher, and with this in mind we've provided a wealth of additional

practice activities, including:

e Two pages of grammar and vocabulary activities per unit available
to download from Presentation Plus. These are graded to cater for
mixed abilities, ‘standard’ for the majority of students and ‘extra’
for those students who need or want more challenging practice.

e Graded unit progress and end and mid-year tests (‘standard’ and
‘extra’ as above). Available from Presentation Plus.

e Graded exercises in the Workbook, with a clear one to three
star system.

» Additional grammar and vocabulary practice in the Vocabulary
Bank and Grammar reference section at the back of the
Student’s Book.

» Suggestions for alternative approaches or activities in the Teacher’s
Book notes for stronger / weaker students.

Common European Framework compatibility

The content in Explore has also been created with both the Common
European Framework (CEFR) and Key Competences in mind. Themes,
topics and activity types help students achieve the specific objectives
set out by The Council of Europe. These have been mapped and
cross-referenced to the relevant parts of the course material. More
information on this can be found on pages 32-36, and on the first
page of each unit in the Teacher's Notes.

Relevant content

For Explore, research was carried out on the language syllabus using
the Cambridge Learner Corpus. The results of this research became
the starting point for the selection of each error to be focused on.
By using the Cambridge Learner Corpus, we can ensure that the
areas chosen are based on real errors made by learners of English
at the relevant levels. In addition, the authors of Explore have made
extensive use of the English Vocabulary Profile to check the level

of tasks and texts and to provide a starting point for vocabulary
exercises. For more information on the Cambridge Learner Corpus
and English Profile please see pages 23 and 32.

Thorough recycling and language reinforcement

New language is systematically recycled and revised throughout the

course with:

* A two-page Review section every two units in the Student’s Book,

* A two-page Review after every unit in the Workbook, plus a
Cambridge Learner Corpus informed Get it Right page, with
exercises focusing on common errors,

e Unit progress tests,

e Mid and End of Year progress tests.

In addition, the Vocabulary Bank at the back of the Student’s Book
provides further practice of the core vocabulary.

For more information on the review sections, including ideas for
exploitation please go to page 30.

Flexibility for busy teachers

Explore is designed to be flexible in that it can meet the needs of

teachers with up to 150 hours of class time per school year, but is

also suitable for those with less than 90 hours.

If you're short of time, the following sections can be left out of the

Student’s Books if necessary, without affecting the input of core

grammar and vocabulary which students will encounter in the tests.

However, it's important to note the video activities in particular are

designed to reinforce new language, and provide a motivating and

enjoyable learning experience:

* The Welcome Unit (the diagnostic test will allow you to assess
your students’ level of English before the start of term, please see
page 31 for more information).

* Review pages: these could be set for homework if need be.

e The Discover Culture video pages: though we believe this is one
of the most engaging features of the course, no new grammar
is presented and the content of these pages doesn’t inform
the tests.

e The CLIL pages at the back of the Student’s Book.

e The Project pages at the back of the Student’s Book (please see
page 26 for more information).

e The Vocabulary Bank at the back of the Student’s Book: many of
the activities can be set for homework, or can be done by ‘fast
finishers’ in class.

* The video clips on the Language Focus and Speaking pages:
though these are short and there are time-saving ‘instant’ video
activities available in the Teacher’s Book (see pages 126-141).

e The additional exercises in the Grammar reference: these can be
set for homework if need be.

Welcome to Explore
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Course Components

Explore provides a range of print and digital learning tools designed to
help you and your students.

CAMBRIDGE @ #Jiscovery
EDUC -

Iore

Student’s Book

The Student’s Book contains eight units, plus

a Welcome Unit to revise basic grammar and
vocabulary. High interest topics, including Discovery
Education™ video clips and additional vox pop-style
videos, motivate learners and spark their curiosity.
Each lesson is accompanied by guided, step-by-step
activities and personalised activities that lead to
greater fluency and confidence.

=t

PILOT EDITION £

Ben Goldstein & Ceri Jones with David McKeegan CAMBRIDGE

Workbook

The Workbook provides additional
practice activities for all the skills
presented in the Student’s Book.

Welcome to Explore
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Teacher’s Resources

CAMBRIDGE | €iscovery

EDUCATION

lore 5A

kl

TEACHER’S BOOK

(T OT EDITION

Garan Holcombe

Cambridge/Discovery Education™ Video

Compelling, high interest Discovery Education™ video clips spark

students’ interest and help develop language abilities.

The videos and Discovery Education™ clips, reinforce each unit's

target language through a variety of video types:

e Engaging explorations of cultures, people, and locations from
around the globe

* Interviews with native language speakers discussing topics of
interest to teens

e CLIL-based content to accompany the eight-page CLIL section.

Class Audio

Teacher’'s Book

The Teacher’s Book
includes full CEFR
mapping, complete
lesson plans, audio
scripts, answer keys,
video activities, optional
activities, tips for mixed
ability classes and a
Games Bank.

Presentation Plus

Presentation Plus is a complete planning and
presentation tool for teachers. It includes class
presentation software, fully interactive Student’s
Book and Workbook, answer keys and full video
and audio content, with scripts for each level. The
digital Teacher’s Book and Teacher’s Resources,
including the Test Centre, and additional graded
practice activities, allow easy and fast lesson
planning.

The Class Audio CD includes the complete audio programme of the Student’s Book
and Workbook to support listening comprehension and build fluency.

Welcome to Explore
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Unit tour
Student’s Book

Each unit starts with an impactful image designed to spark
curiosity and discussion, and introduce the unit topic.

Vocabulary Places in a school

€discovery

In this unit

Kung Fu school p39.

The four unit
video clips are
summarised on R
this page. a °

South African
scho 42

Using your phone at
School paa

2 QEFI Match the sentences 1-8 with
the places iggxercise 1. Then listen,
at.

Prour turn

3 Draw a map of \school. Write the
names of the pladks.

UL Da Vincis 2

jesign p121 3 We do outdoor sNerts here. 4 Use the map to ask Nd answer
4 questions about the schgol.
exercise.

W o you see'inthe phlly 5 We work with compulys n this room. (

Start thinking
What country
Who are the childr
Where are they g

aims This school is very big. This the

sports hall, and thisis the makg hall

£
3

ribe my school and school subjects.
twh ke,

Whats t

(( 1ts the science lab. Its got

*‘

© Vocabulary bank » page 113

Through the listen, check
and repeat task, students
are given the opportunity
to hear how the target
vocabulary is pronounced
and to practise it
themselves.

Vocabulary, grammar and unit
aims are clearly identified so
that students and teachers
can easily follow the syllabus
progression and record
achievement.

A short Be Curious task
encourages students to speak
and engage with both the
image and with the theme of
the unit.

The Language Focus pages in Explore highlight
examples that are contextualised in the preceding
reading and listening passages. Students are
encouraged to find the examples for themselves.

The third page of each unit

features a reading text which
provides a natural context for
the new grammar. All reading
texts are recorded. - i : _ } - l

§ o< %

FU 5CH00

Language focus 1
can for ability and permission
ial art'. It's a\i; a reat Chinese

Chinese children can ga ts special

1 Complete the examples from the text on page 38.
schools and study Kung Fu every day!

A short Fact Box
imparts a snippet
of interesting
information
related to the
topic of the
reading text.

He.._._break a brick with his hand!
Chinese children 0 special schools
and study Kung Fu every day!

After they finish their studies, the students
can get good jobs in the army or the
police force. Qo

U....live at horme.

They cantt see their parents during the week.
i break a brick with her hands?

Yes, she can. / No, she

Can they break a brick with their hands?

Yes, they can. /No, they can't

Li Zheng, from Shangha, s thirton
B ycars old. She practises Kung Fu
2} in the playing field every day with

hundreds of other students. She wants ta

practises her Kung Fu moves and postions
P2 for hours. The training is dificult and Li can't
live at home. She can only see her fomily
inthe holidays. Li can do a ot of cifierent  /
moves like the frog, the dragon and
- the snake. Her teacher is an expert in

0) gt right! |

Notice that can doesn't

Grammar reference * page 1

change in the third person.
I can play guitar:

He can play the guitar.
He-cans play-the guitar

2 Write sentences with ! can and
Ican't. Use the ideas below
and add your own ideas.
o doa handstand
© wite an email in English
o doKung Fu
o ride a bike
o play footbal
o play the guitar
o speak French
o swim 50 metres
Ican ride a bike.

Ican't speak French

Say it right!

4 write sentences about your partner's ilites.
Marta can ride a bike but she can't

5 Wit about things you can and can't do
home and at school. Use the ideas below
your own ideas.

@ use my mobile phone in the dassroom
9010 bed ate on school mights

® wear what | want at home

Edplore nouns and verbs

o takin class
© gotobed late
at weekends

4 Find the verbs and nouns in the article. Copy
and complete the table. Then complete the

Reading A magazine arti

. . a Q)EED Listen and choose the option
1 Q@D Look at the title and pigsefes, Where sentences. 2, hear. P Lcan's use my mobile
i the school, do you think? JWfy do you think phone in the classroom
the students are thereZ 46 old is the girl in Verb Noun [can't butlcan
the picture? a study 1 Lcan / can't hear you
b pracice 2 She can/ can't come for dinner. 6 Work with a partner. Ask and answer
the 3pa€again. Are the sentences true (1) M ‘E‘:c“jm 3 Pablo can / can't help you with your questions about the information in Exerci

2 Correct the false ones.

reng practises Kung Fu with other people. T
reng lvs at horme.

Yeng wants to work in a school

1eng doesn't see her parents very often

homework.
4 They can / can't count to 20 in French
5 Can/Can't you wear jeans at school?

The Reading pages
include Explore features
where students are
encouraged to notice
vocabulary from the text.
Often the focus is on
lexico-grammatical sets.
Other times, collocation
or word formation is
focused on.

1 There are alot of grammar __in this book
2 1 getup at 6 o'clock every day and _ the piano,
3 After I finish my...., | want t0 go o universiy.
4 My sister wants to be a teacher. She’s at teacher
college
© Vocabulary bank * page 113

[Your turn ]

5 Ask and answer the questions.
1 Would you lie to go to Li Zheng's school? Why/
Why not?
2 Would you ke to learn a martal art? WhyMhy n

( can you talk in class? ) Yes, we ¢

b @EED Listen and repeat the sentences.

»r the questions.

1 does she want to do in the future?

21 does she see her parents? 3 Work with a partner. Ask and answer the
questions in Exercise 2.

€discovery

(_ can youdoa handstand? | EDUCATIO

= L5 139 Kung Fu school

No, I aan't. Canyou ...2

Many Language Focus pages
contain a Say it Right feature,
where common pronunciation
difficulties associated with the
Language Focus are dealt with.

Welcome to Explore

1 Look at the plan of a secondary schaol. Which places have you got in your school?

The second page of
each unit focuses on
vocabulary, which

is presented in a
memorable way.

Your turn activities
at the end of every
lesson give students
the opportunity

to practise new
language in a
personalised,
communicative way.

The grammar is
presented in a
clear, easy-to-
read format.

The Grammar
reference at the
back of the book
contains more
detailed examples
and explanations,
plus additional
practice exercises.

Many of the Language
Focus pages include a
Get it Right feature,
where corpus-
informed common
learner errors are

Learn about a different Kung Fu school hi g hli g hted
What do students learn at the school? -
How many boys study at the school?

What do the students learn how to do at the SN

A Discovery Education™ video complements
the reading topic, and provides further
exposure to the target grammar, in the
context of a fascinating insight into
different cultures around the world.



The listening passage provides a natural context

for the new grammar and vocabulary items.

The next page
focuses on Listening
and Vocabulary
from the Listening.
Sometimes this
second Vocabulary
section pre-teaches
vocabulary before
the students listen.

The Discover Culture spread expands on the unit topic and provides
a motivating insight into a variety of cultures around the world.

Discovery
Education™
video clips
throughout the
course bring
high-interest
global topics
to life for
students.

Listening A podcast

1 Look at the New Bank School website.
How is it different from your school?

~N

@EED Listen to Tom talking about
‘the school. What's his favourite lesson?

w

@®ED Listen again. Complete
the information.

great
Tom thinks his teachers are

The school day starts at 9 am and finishes at
They have three lessons in the morning and
lessons i the afternoon.

4 On Saturday, they only have lessons in the

5 Tom wants to be a professional ... when he
leaves school

ocabulary school subjects
Q@™ED Match the school subjects in the box
with the pictures (a-i). Then listen, check

and repeat.

a History

IS

Sdence Geography  Maths
Hstory

French English  Music

je
arle
frangais

@ Vocabulary bank « page 113

21 e Bank Schon o Prormig A

THE NEW BANK

SCHOOL OF PERFORMING ARTS

HOME

ABOUT  EVENTS

5 Complete the sentences for you. Then work
with a partner. Ask and answer questions.
My favourite subjects are Maths and Science
1 don't like
1 don't study
'm good at

Maths and Science.
What about you?

(" wnatare you
favourite subjects?

@

Write sentences about you and your partner.

My favourite subjects are ... | don'tlike ..
I goodat .. My parter likes

New language
is clearly
highlighted.

g

-4 .
L %= Discover Culture
\;

1 Look at the map e e D

Where was he from

2 Look at the pictures of Tobilay and
answer the questions.
1 Where s she?
2 How old is she?
3 Where is she from?

Find out about a school in South Africa.

y
% ediscovery

EDUCATION

F \' 3.2 South African schoolgirl

wai
3 QP Watch the video up to 0.38 and
check your answers to Exercise 2.

4 Are the sentences true (7) or false (A7
Correct the false ones.
1 The school children wear white sirts
They have pasta for lunch.
The chidren sing and dance i a field
8oth boys and girs play netbal
Tobilay does her homework at school

5 @XE Watch the video again and
complete Tobilay’s profile.

Tobiy s .. years o, She valks
... Klometres 10 schoolevery
morming. School stars at
o'lock Every moming she ¢_the
natonalsong with he classmates.In
the aftemoon she studies Zulu

and leams tradiional South Afican

o’ Shelows®__ linte
evening she does her* _ wrtes in
her®_,and readser 1_from

class. Tis evening she’sgot ot of

@

Look at the pictures. Complete the captions about

South African culture.

2) Today it Nelson Mandela’s

b) The national anthem has words from
South Afrcan languages.

) They learn traditional South African ___and

different

7 Q2 Watch the video again to check your
answers to Exercise 6.

LYour turn

8 Work with a pa
Tobilay's school
o How | get to schol
o Time my school sta\s
o Activities o i the
morning

er. Compare your school day to

y. Use the topics below.

» Activites | do in the
afternoon

* Homework

[ Toblay walk toshoai t 190
to school by car. What afout you?

9 Write a description of your
oompave it to Tobilay's.

isual day at school.

o by bu:

L
e o araw atarrss borE siars EBE0R]

My

The Languag

e Focus 2 page features examples

from the preceding listening passage.

Language focus 2 Object

1 Complete the examples from the listening

in the blue shorts!

2 Itsareally good school and llove |

3 like.._.but I prefer Dance.

4 I practise with . on Saturday afteroons,

5 Our teachers tell
academic schoohwork.

~N

subject pronouns.
me us him it her you them you

I-me you it he
she-.. we~ . they~... you

S Grammar reference « page 105

(don‘t) like, don’t mind, love,
hate + ing

3 Look at the sentences from the listening on
page 40. What do you notice about the form
of the second verb in a~c
@) Idon't mind working this hard
b) 1 really don't ke getting up early on Saturday

mornings!
o love danding

) ke the lessons, but ' really tired at the end of

the week

Use verbs ending in -ing after (don‘) ke, don't
mind, love, and hate.

don't mind

love | like

) Grammar reference » page 105
4 Write complete sentences that are true for
you.

1 1/watch /sporton TV.
Ilove watahing sport

2 My best friend/ play / computer garmes.

3 1o/ my homework.

4 My teacher /stay / up late at weekends.

5 My friends / go /10 the cinema

Reading A profile

1 Q@WNE Look at the map and
photos. Where's Wales? What extra

its really important to do our

don'tlike | hate

5 Read the quiz. Choose the correct answers for
you. Write one more example for each section.

DO YOU LIKE IT?

Do our quiz and tell us what you
think about these things.

pronouns

Match the object pronouns in the box with the

DO YOU LIKE
break times?
doing homework?

Maths?

DO YOU LIKE
playing basketball?

watching football?

DO YOU LIKE
Mo Farah?

Your turn sections
@ at the end of
every lesson
provide speaking
practice and
enable students to
revise, personalise
and activate the
language taught,
for more effective
learning.

Dakota Fanning?

** I donft mind it/them/him/her.
** No,I dont ke it/them/him/her.

6 Work with a partner. Ask and answer the
questions in the quiz. Use the phrases in

the key.

(Do you like break times? ) [ Yes, 1love them!

No, | hate it!

(Do you like doing homework? )

7 Wite sentences from Exercise 6. Use object

nouns.
Ihate doing homework but my partrer doesn't
mind it

A Welsh school

Hil My name's Gareth and I'm a studentat Penglais
Comprerersis Sttt sl | &

¥ in
Wales? Read Gareth's blog and check
your answers,

Wl
At home, Wels i ou st language so | usually speak
Welh with my parents and orandparens. | ike isteing to
my grandiather tel neresting stories in Welsh.

2 QNEl Read
complete the sentences. lbum Gareth ‘There's a guitar club on Thursdays. Students can lear how o play the
and his friends. Listen and check. ‘guitar. My friend Isabel goes to this club. She really loves playing music:
1 Gareth In

He speaks. .. with his famil.
He goes to the .__club. He can
He loves
2 Isabel goes to the ... club.
She loves

3 Darren goes to the ... club.
He can

lore adjectives
2 Find these adjectives in the text.
Which ones mean ‘very go
Which one means ‘very bad'?

2) interesting ©) temible

b) great 0 fast

o boring o) slow 5
d) biiliant

4 Find the opposites for these.
adjectives ise 3.

2) interesting . borina
1) briliant
9 fast

© Vocabulary bank * page 113 6

[Your turn

e also have a hip-hop group. Students can lean
Tip-hop music and dance and sometimes hey
ave concerts.

My rend Daren goes t Rugby Club.He can
un very fast but ' eally slow! Lots of Welsh
peopl love playing and watching rugby but
think it borng

1901 Surf Club every Tuesday aftr school. W
can surt and swim. | love sufing and | can swim
fast Our teacheris an expertsurfer He's
ilant but he shouts a ot

i

g The second

lesson in the
Discover Culture
spread focuses
on areading
text which is
thematically
linked to the
cultural angle of
the video.

Compare your school with Tobilay's and Gareth's
schools. Copy and complete the chart

Tobilay's school | Gareths school | My school
Languages

Activities / Clubs

Likes / Loves

Write sentences. Then work with a partner and compare
your sentences,

InTobilay's school they speak a ot of languages.

InGareth's school they speak .. Inmy school

The Your turn sections on these
pages encourage learners to
compare their lives with the lives of
the people featured in the reading
texts and video clips.

Welcome to Explore



Speaking and writing skills are carefully developed through a progression of easy-to-follow
activities which guide students towards written and spoken fluency.

The optional Real Talk video features English and
American teenagers answering a specific question
linked to the language or unit topic.

After a short
comprehension
activity, students
are encouraged
to answer the
same question as
the teenagers in
the clip.

Both Speaking
and Writing
lessons present
Useful Language
in chunks to
develop fluency.

' Speaking Asking and giving permission

Real Talk: Can you use your mobille phone at school?

Adl

3 @QEED Listen to the conversation. When can
Fran and Bella go to the cinema?

4 Complete the conversation with the useful

language.

Great, thanks . Whynot? e, you can

Canlfwe .7 .somy,I'm afrid you can't

Fran: HiDad.__ go to the cinema with Bell
this evening?

Dad: Mo,

Fan 7

Dad:  Because your uncle and aunt are
here this evenin

Fran: ..o on Saturday then, please?
Dax
Fran: Dad!

1 QB Watch the teenagers in the video.
How many of the teenagers ...

2) can use theirphones anywhere in school?
b) can only use their phones in class to surf the internet?
9 can't use their phones anywhere i school?

‘9B Can you use your mobile phone at school? Ask and
answer with your partner.

5 Q)MED Listen again and check your

answers.

6 @B Work with a partner. Practise the

conversation in Exercise 4.

7 W Change the words in bold in the

conversation in Exercise 4. Use the
information below. Practise the conversation.
You want to

have breakfast in bed

borrow £10

wear your new trainers to school

go swimming on Sunday afternoon,

Mum, can | have
breakfast in bed?

No, sorry

A clear model is provided
for the speaking task.

There are two pages of Review after every two units. The exercises are
grouped under Vocabulary and Language focus (grammar). These can be
set for homework if time is short in class.

cxmm/

Vocabulary

1 Match the activities with the places in school.

1 do outdoor sports 2) canteen

2 read books and do b) science lab.
projects o sports hall

3 meetwiththewhole ) main hall
school e) ITroom

4 have ICT dlasses 9 lirary

5 do experiments a) playing field

6 have lunch

7 doindaor sports

2 Write the school subjects in order from your
favourite to your least favourite.

1 Science 4 Maths 7 Geography
2 Music 5 History 8 French
3 Englsh 6 PE 91cT
3 Complete the food words.
dairy.
1cheese 2 3 m_
fruit
4 _ppl_ 5b_n__a

vegetables
6b__ i

meat and fish

8_h_kn 9__sh 10 b__g_r
other

Mb___d 12 _g Bz
14 p_st 15 r_c 16 t_c
17 s_sh

4 Which of the words in Exercise 3 are the same
in your language?

5 Complete the sentences with the words in the
box.

breakfast dessert dinner lunch
main course_starter

1 The meal you have in the midde of the day is
called

2 My favourite._is ice cream with bananas.

3 __isthe first meal of the day

4 The big meal that people usually have in the
eveningis called

5 Before the __, we often have a

10 Welcome to Explore
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N, Writing An emaj

All Writing pages include a model
text from the featured genre.

send me an email v th information about
project. Than

project.
Davy School in Penzance, Engiand. It b schoall IS got about
50 teachers and 900 pupil,fom 11 to 16 years old. We have six
classes in each year, with about 30 pupis i each class. We have
aschoolunform - You can see it i the photo (we can't wear
jeans or rainers). The school day stars at 9 o'clock and fnishes
at330pm.

In my year we study a ot of subjects ~ 1211 . My favourite
‘subject's Maths. Every teacher's got a diferent oom, so we go foa

4 Complete the Useful language
below.

5 Make these sentences informal. Use t

have posters on the wals with our pojects

“Thats al for now. Write back fyou need more infol Bye!
Ama

1 Read Anna’s reply to Mert. Where's her school?

How many pupils are there?

2 Answer questions about Anna's school.
5 What time does school

1 Whats the name of the

school? start and finish?
2 Isitbig or small? 6 How many subjects does
3 How old are the pupils? Anna do?

4 Do they have a uniform?
subject?

3 Find examples of informal language in Anna’s email.

Informal language
0 an emal 0 a friend, use info\nal language
. ot i,
+ toend: That's all for now: By
+ contractions: Here's
+ abbreviations:info

Hello! Bye for now! How are you?\ Hows it going?

Usefullan
box to help you.

1 Dear Anna, 4 We hal gota new
2 My classteacher s great. teacher

3 My school i very big - it 5 Bestwist

has got 1,500 pupis.

7 Whats her favourite

with the phrases

PLAN

6 Make notes about your school.
Include information from
Exercise 2.

The name of your school
The size (big, small?)

Writing lessons
broadly follow a
Process Writing

Time oot st s methodology,
4 where students

7 Write an email to Mert. Use your

are encouraged
notes and the language below.
to plan and
The pupils are check thelr
writing.

We have / haven't got
The school day.
The classrooms are.

CHECK

8 Can you say YES to these
questions?
+ Have you got nformation from
Exercise 6 n your email?
Have you got informal language?
Are your spelling, grammar and
punctuation correct

guage

Useful Language sections on these pages
highlight specific linguistic features from the
model writing text and dialogue which will help

build st

Language focus

1
Complete the crossword with nouns, verbs and
adjectives.

Across
3 The opposite of brillant,

5 You learn to be a teacher at a teacher
& The opposite of slow.

7 An adjective meaning very good.

college.

Down
1 What you do at school 3
2 The verb of practice

4 The opposite of nteresting.

Match the sentences.
1 laways have

2 Afterdinner, ke to have a

3 I don't havea

4 12 0'dock is very early

2) walk on the beach

b) 10 have lnch.

9 fun when | meet my friends i the park.

@) problem with these Maths exercses — they're easy!

S

w

udents’ writing and speaking skills.

6 Make questions or sentences with there is/
there are. Use some or any.

i with f can. 1 The
1 Canhe ride a bike? 1 mik (/) 4 apples (V)
1 he/rideabike () 4 Mehmet/playthe 2 cheese (X) 5 chips ()
2 Ayla/dance (v) quitar () 3 _e0os(?) 6 .pasta ()
3 we/gohome(? 5 you/swim (?)

6 they/do kung fu (/)

Complete the text with the correct object
pronouns.

Zara's my best friend. | like ' her and she likes? 1
We're in the same class. Our teacher is Mr Stevens.
Idon'tiike > __ because he gives *_ alllots of
homework! Zara loves Art, but | hate *

friends like football and we often play with ©... after
school

Complete the sentences with the -ing form of
the verbs in the box.

listen cat do play read ride

1 Idon'tlie deing my homework after school.
2 Ilove.... games on my computer

3 Ihate . in the school canteen.

4 llike | Manga comics

5 llove._tomusic

6 Idontmind . my bike to school every day.

Which food and drink words on page 56
Exercise 3 are countable? Which are
uncountable?

cheese: uncountable

Complete the sentences with a, an, some
orany.

1 sometimes have._ banana for breakfast.
There's __ cheese in the fridge.

We don'teat .. meat, only vegetables.

Tolga eats.__apple every day

We haven't got.... salt. Can you go o the shops?
Can| have _biscuts with my tea?

Are there_ tomatoes for a salad?

1 ahways have __biscuit with my tea

7 Choose the correct options.
1 How much / many meat s there?
2 I haven't got much / many biscuits
There are a lot of /much eggs Let's make a tortila

There isn't much / many mik in the fridge.
How much / many potatoes do we need?
6 I've got a lot of / many bread. Do you want some?

@ Language builder

8 Complete the text with the correct word felow.
Michelle doesn’t eat !__fruit. She never has 2
apple or * ___banana at funch, but she loves *
vegetables. There *.._always a lot of snacks in h
lunch box, too, Tina has lunch at the same time as
Michele, so they ®__sit together. Tina usually has;
cheese sandwich and a yoghurt. There ’__ usually
©..._fruitin her lunch box too. She doesn't eat *
shacks. How ™ __fruit do you eat every day? Do you!

eat " vegetables?
amuch bymany 7 a)is b) are
aa b) an 8 aany b some
aa b) an 9 a) much  b)any

b)eating 10 a) much  b) many
b) are 11 a) alotof b) much

b) can't

© Speaking

9 Choose the correct options.

Waiter: Hi. What " can I/do | get you?

Mary:  Yes, of course. 12 m like °d ke a salac
sandwich, please and a gass of coke.

Waiter: OK.

And I'd like /1 ike the spicy chicken,

please.

Waiter: Right,* anything | something else?

Tom:  Yes, please. A cup of coffee, please.

Mary: * How many | How much i that?

Waiter: £4 each, please.

Mary: Here © you are | are you, Thisis my £4.

Tom: €, Mary can | borrow some money please?

Mary:  Sory, Tom. Im afraid you  can't / don't.

Tom: *Why not /What not ?

Mary: Because I've only got £41

Language builder sections
revise the target grammar
from all the previous units.



Each CLIL lesson is linked to the topic of the corresponding unit. They give students

the opportunity to study other subjects through the medium of English.

3 cuL ]

Design and Technology Drawing tools

1 @MED Look at the picture. Match the drawing tools
with the words in the box. Then listen and check.

coloured pendils compass ruler drawing board
felt-tip pens paper pencils setsquare T-square

1 setsquare

2 Complete the table about the drawing tools 5 Look at the shapes. Copy them. What drawing
with the words in the box. tools do you need?

angles circles colour straight
poper parallel

1 paper

P Tl Ve put . on this
We draw* .. lines with this.
We draw > . of 90°, 45°, 30°
and 60° with these.

We draw .. and curved fines
with these.

we ‘dvawh' ; hv‘vex duu;d‘hw ate 6 Work with a partner. Describe the drawing tools
the length of a ine with this. in Exercise 1. Your partner guesses what they are.
STt Rl e .. our cesion with these.

(( We draw angles with these. ) A set square?

3 @WID Listen to the conversation and
check your answers.

4 Which drawing tools in Exercise 1 do you
se ...

o inMaths? e inboth?
o inAt?

ediscovery

EDUCATION

—~ 3.4 DaVinci's design

The third Discovery Education™
video clip brings high-interest
global topics to life for students.

The Vocabulary Bank contains all the new
vocabulary from each unit. Activities revise and
consolidate the language.

Q

O Jog your memory!
Look at the pictures. Cover the rest
of the page. How many places in a
school can you remember?

Think again

School subjects (page a0)

Places in school (eage 37)

canteen library science lab English History Music
classroom main hall sports hall French =4 PE

T room playing field Geography  Maths Science
1 Work with a partner. Look at the words 1 Look at the words in the box. What is your

iin the box. Choose a room. Don't tell your
partner. Say three things you can find in
the room. Can your partner guess which
room itis? PE
A: Youfind books, computers and pens in this 1215105 115215 215230 | 2303

perfect school day? Complete the timechart.
830945 94511 | 11115 | 1asa2is

Btls it the T room?.
A:Yes, itis]

@ Explore nouns and verbs @ Explore adjectives (page43)

(age 38)
boring great terrible
exercse  practise  study  training brilant interesting
proctice studies train fast slow
1 Complete the chart with words from the list. 1 Look again at page 38. Can you find three.

more adjectives in the Kung-Fu text?
[own |
exervise 2 Think of a word for each adjective.
boring - shopping

~N

Can you add three more nouns and two,
more verbs to the chart?

© study tip

Wite the part of speech @ 1o new words in your vocabulary notebook.
It helps you 1o use them ghrectly in your wor

ek

Vocabulary Bank 113

Each page includes a study tip to help
students record and remember new
words and encourage autonomy.

E 2 who's it from?

The Grammar
reference provides
more detailed
explanations with
clear examples.

Grammar reference

love, (don't) like, don’t mind, hate,

Unit 3
can for ability and permission

I voureshenwermhey | cn
B outesshenwermney | comt

s s . mplete the sentences with the -ing form of
Il cen [ ioushatunotiey g the verbs in the box.

P ves,  Wyoumessheriwenhey an

Bl vo.  wouneshertiwerhey can't do walk go paint sing watch play leam

+ We use can to express ability and permission.

it e I
He can play tennis. (abilty) 1 He loves. ..o school

we can't go to the party. (permission) 2 Idon'tlike..... homework.
N 3 Karenloves .. OVDs
Ican speak Chinese. 4 Welike.... Englsh
‘She can speak Chinese. 5 They don'tlike .. pictures
+ W use infiniive withou to after can 6 He doesn't mind.... with the baby:
They can sing. 7 My brother hates.
+ Wedon't a 8 They 10 school.
with can
Canyou use your mobile phone at school? @
1 Write affirmative (/) and negative (x)
sentences with can. you he she it we you they
1 Jarmie /run fast. (/)
PR ot me you him her it s you them
2 My granddad / use a mobik phone. (/)
3 They /skateboard. (9 « We can use object pronouns to replace nouns that
4 You/ stay out ate tonight. 09 follow verbs.
5 W love Maths lessons. = Ilove them

g ing. > | don'tlke i
¢ Sheplay the plano, ) Idon't ke cooking. = | don't Iike it
5 Complete the sentences with the correct object

pronoun.

1 Our teacher always tells 4510 it down.

2 itsa great fim. Watch.... |

3 She's got exams. She needs to study for
4 Brad goes to Art classes. | an go with
5
6

2 Write questions and short answers for the
sentences in Exercise 1.
Can Jamie run fast? Ve, he can. /o, he can't.

3 Write sentences with can about you and your
friends and family. Use the prompts to help.
1 play the guitar/piano.

Icanplay the guitar. | can't play the piano, but my

uncle can.

swim / dance / ride abike / ride a horse

speak French / Russian / Chinese / Spanish

4 drive a car/ drive alory /fly a plane

Katia knows the answer. | can emil.... tomorrow.
My best friend always tels....her secrets

Additional grammar
¢ exercises provide even
more practice.

There are three optional projects
in the Student’s Book, and more
ideas for additional projects
available via Presentation Plus.

 Project 1

A class survey

Students are
given a clear
model to

guide them.

Class Survey: favourite gadget

1 What's your
favourite gadget?

\
o
»
~

3 When do you use if?

4 where do you use if?

Look 4 write questions about the topic in Exercise 3.
1 Look at e class survey and the pie chart. Use the question words below. X
Which ‘gajget" is the most popular? What Where Who
When..?  Which..?  Howmany..?

2 Answer the Yuestions in the survey for you.
5 Ask your dlassmates the questions in your
Prepare survey:
3 Work in groups
of the topics for
« after school activi
« dally routines
« famly members
« languages

three or four. Choose one  Present

Jass survey.
V- 6 Draw a ple chart like the one in Exercise 1to

show your results. Present your results to the
rest of the class.

Project 127

Three clearly laid out stages
provide clear guidance.

Welcome to Explore
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Workbook

The first page of each unit practises the
vocabulary from the opening pages of
the unit in the Student’s Book.

The second page
practises the first

Language Focus section.

Vocabulary
Places i a school

Language focus 1
can for ability and permission
1+ G th o v

Is your school strict? " S— - ﬂ

Every unit contains
a listening activity.

Listening and vocabulary

School subjects Listening

The vocabulary from the Explore \

sections on the Student’s Book
reading pages is practised here

Language Focus 2 provides
further practice of the
target grammar from the
Student’s Book.

Language focus 2 1 Reading 3]

(don‘t) like, don't mind, love, hate like, love, don’t mind, hate + 1
+ing ol n

biect pronou
5+

Summer fun
at school!

Object pronouns

L LA

]
B

The model writing text
includes more useful
language, which is extended
from the Student’s Book.

In 5A, the reading pages
include a reading tip to help
students at this early stage.

12 Welcome to Explore

Activities are given
one to three stars,
depending on the level
of difficulty.

There is double-page Writing
section in every unit.

The organisation and
contents of the model
text are highlighted.

Writing ﬂ|

9 Read Simon' i agin. ik (1 the things
e witas ot

Writing

An email

Make tbeart /4 hew

A broad
process
writing
model is
followed,
as in the
Student'’s
Book

st
e oo 1o

Crses
sinon

2 Read

Other features of the
genre are presented.

Each unit includes
Writing Tips.



The first page of the Review

section focuses on the grammar
Each unit is followed by a and vocabulary of the unit.
two-page Review section. Each unit finishes with a
Get it Right page where
common learner errors
are focused on, including
spelling errors. The errors
are informed by the

Cambridge Learner Corpus.

The second page revises the

grammar, vocabulary and functional

language from all units to this point.
3 Review

Vocabulary
Places in a school
.

Language focus
can for ability and permission ﬂ
3

2 ey KT room i ol

(don*t) like, don't mind, love, hate Language builder
B oLy 7 Complet the comversationwith themising

P

emm-/

e i e s
ot orm of h vt n braciets

[

o e sl . :

5 et o et s 0 =

I 7 ; can for ability and permission 2 Resd e conersaton. find s ot o

e —T fretiiria
z © Mot /o)
ks o) P ot

School subjects s o7 doraewon) T .
B —p— s firsrbceotioetiat oy v e e

e Object pronouns o e

[ ri— 4 Canplte th st with e corct. 1 it 0 comc o more mbtakes withcan.
: ok

pronoun from the bos. Vocabulary builder

H L 6 T the conec ptions. Ol v o pin oo by Wiy ot
7 et — [omcwme) e e e 1 @ommiie b ot ¢ uaie onsury on o e e e
9 s e 3 R o TS s H - " o T
3 Ve aamispekEngn Conyoutes 3 Your mothersbrer < your D o P — gl —
+ Toomhe . Dol R W e T —
B T il - A o o
frrrs i U —
oo usgatonme. Speaking T B
» s 8 Putthe sentences inthe comrect oder to ke o o =
S o e T e
i o oot I N . oy b v
i Great, thanks Mum!- 8
— AWyt like, love, hate, don‘t mind + 1 Aty schoot e stucy difiet subects.
Yo ouan object pronoun ey

5 Wtomyou et b

3 e

Focus on pronunciation sections
provide more extensive practice
of pronunciation features such
as word and sentence stress and
intonation.

The Speaking extra
pages practise the

The Language focus extra pages

provide even more practice of the

o Speaking extra

Useful Language from
the Speaking pages in
the Student’s Book.

There is plenty of
listening practice to
contextualise the
language.

Ordering food

1 Put the words in order to make questions
and answers.
1 do/for /What /lunch / you / have /2

4+ QM Complete the conversation in
Exercise 3 with the words in the box.
Then listen and check.

[would course arink_order_about |

2 chicken /for /1/and vegetables / usually /lunch /

piece/1/fruit/a/ of / have / always

-

pizza /My / food /is / favourite

* @D Listen and write the answers.
What does Kevin order?

What filling does he want?

What drink does he order?

How much is it?

P

3 4 * Read the conversation. What do Alison
and Emily order? Complete
‘the waitress’s note.
A
Table. (5
Food: '__pizza
Topping. fomato, °
N with cheese,
s

Jormado, magonnsise

Drints:

, cola

Hello. Would you like to !
now?

Yes, please. Can | have a pizza?
Sure. Whattopping”_____
you lke?

Eir .. 1d like cheese and tomato,
please.
OK, what would you ke to

B 2

Water, please.

OK, and what you?
Can I have a hamburger, please?
Ahamburger. OK. What would you
like on the hamburger?

Emily:  Id like cheese, tomato and some
mayonnaise.

Waitress:  Of”________And to drink?

Emily:  Canlhavea cola, please?

Waitress: O, no problem.

90 Speaking extra

Focus on pronunciation: Sentence
stress

5 + QW Listen to the orders. Mark the
stress on the important words or parts of
words. Then listen again and repeat.

1 Canl have a pizza, please?

2 Canl have a hamburger, piease?
3 1d like a glass of water, please.

4 I'dlike a chicken sandwich, please.

6 * Q¥ Listen to the conversation.
What does Howard order? Why does he
change his order?

7 #** QWD Listen again and complete fhe

conversation.
Waitress: i there. What can | get you?
Howard:  Hi 2 taco, please?
ress:  Sure. What -
u ik
Howard:  I'd like beef with cheese and toma|
please
Waitress: Do you want one of two tacos?
Howard:  ErT .. two please. They're quite sifll.
Waitress: ~Right. 7
Howard:  Yes, please. - an orhge
uice.

: Oh, I'm sonr. We haven't got orghge
juice. We've got lemonade, colar

Oh, OK, water please.
: Your two beef fhcos
and your water.
¢ ?

15 £4.75, please.

Here you are.

Thanks. And 25p change. Byefow.
ye.

conversation.

Whenever students
are asked to listen,
they are given an
opportunity to
listen for gist first.

grammar in the Student’s Book.

Language focus extra

Countable and uncountable
nouns
1 Write C (countable) or U (uncountable) for the
nouns in bold.
1 Can| have an apple?
2 I need four carrots.
3 She has milk for breakfast
4
5

Tom has got two bananas.
Evie loves cheese.

2 Complete the table with the words.
eggs vegetables milk banana

ice cream  water sandwich apple
ice carrot meat cheese

T T

eggs

3 the correct words.

Can | have @/ an sandwich, please?

We haven't got some / any bananas,

Has Sam got a / any milk in his packed lunch?
Take some / @ waer with you 10 school.

Do you want an / any apple?

Have we got some / any eggs?

S

Complete the sentences with a/an, some
orany.
4 redar

bananas
Ana doesn'tlike rice
Can I have carrot, please?
They haven't got vegetables
Have you got green pen?

H

there is / there are

5 Complete the sentences with there is / there
are () or there isn't / there aren’t (x).

Thereisn't _ any bread. ®
28 students inmy class. (/)
a chair for me. ®
adictionary on the table. (/)
some cheese sandwiches. (/)
any books ®

a

6 Use the information to write questions and
short answers about the two places.

Kadikdy Beyoglu
asports centre | X v
good restaurants |/ x
a cinema x v

1 Istherea sports centre in Kadikéy? No, there
jon’.

~

Correct the incorrect sentences.
1 Are there a cinema in your town?
Is there a cinemaiinyour town?
2 There are some bananas n the cupboard.
3 There aren't some sandwiches.
4 Are there any vegetables for dinner?
5 There's a egg. Do you want it?
6 There are any pens in the penc case.

7 There's some rice.

8 There's a apple on the tree.

much / many / a lot of
8 Complete the sentences with much, many or

1 A How __many
class?

B: There are 35

A: How

students are there in your

2 cousins have you got?
B: I've got nine cousins
3 A: Has Jenny got any good DVDS?

B Yes, shes got good DVDs.

4 There isn't orange juice - only one
bottle!

5 A: Are there any shops in your town?
B Yes, there are shops.

Language focus extra 99

Welcome to Explore
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Teacher’'s Book

The unit aims and unit contents include
all the video, common learner errors and
also the relevant material at the back of
the book, such as pronunciation and CLIL.

Each lesson has objectives making it
easier for the teacher and the learner to
understand and attain the goals.

Unit aims

- understand about schools in other countries.
= talk about things we can and can't o.
= ask and answer ques

information.

= write an email about my school

My classroom

descrbe my school and school subjects.
talk about what | ke and don't ke,

Be curious

+ Books cosed. Ask-What 0o oulke and disike about schoo?
i stuents answers (0 the question 9. ke break time.
13on' i unch at school.

+ Ak students 0 open thefr books at page 36

+ Referstudent o the phots

e they see. To help students with ths, check understanding of the

yraph and ask themn to describe what

following vcabularyand i o te b, ik, 11, 0,

VocabulargyPlaces in a school
Objectives

+ learn vocabulary or places i aschool.
e and describe a map of a chool.

3

Warm-up
+ Books losedPut students o ST

minute o think o as many places i a school s they can.
+ Ak one member of each group 1o feportback o the class.

[Your turn]

+ Give students 2-3 minutes o draw and abel a map of a
<chool. Ths could b thei v schoalor one of the o
inventions.Encourage students 0 se il the words n

e Each lesson starts

g

+ Monitor whi Sogene

‘which comes up with the most correctplces i the wnner.

T+ Ak students to open thirbooks at page 37.
Read out the places o the pian o the secondary school and
check students understanding of them,

on theit map corecl.

+ sk two studens o read out the example

+ Putstugents n pais.

+ Students ask and answer questons about the maps they
drew n Bercse 3.

with an optional
warm-up activity

that the
actonym I stands for nformaion Technooy and that

. you could ask

' b et e Voo bk o pge 113
Unit contents R Lot e e e s e gy ey s to prepare the
e R o by

: o P s .St lcch trer wich S
G Tl sudents e thme o Ut 5 <hool s e Sters e e e i Optional activity students for
s Ry oy oo st we vt o0 g ot " Pt st o pis (1.
adi Suggested answers. students all attend the same school, ask them to tell each + Student A describes a place on their map, e.g. We do. .
Reading Amagazine arice They're probably going o schoo. oo because the compatersare realy gooc. « Student 8 dentfes the place being described. the lesson in a
© KungFuschoot © St o )
2 @D Check students’ understaning of th folowing d
Avetie ot sty o e i ynamic way.
Language focus can for ability and permission Write: The whole cfass does homework on the board. Optional activity
Object pronouns L/"‘d!‘“"! V'""ﬂ/! and explain that ‘;M;:;ﬂwr;mhu + Put students into small cfoups of three or four
i O ot oo, e o b e o
R R i re0) whole family, the whole school. Point out that the W is
steniog e St st promaosn s o
Dlovercttre® South Abfcan ool .
o e e vl oo i ht o ov . ek o
Speaking Asking and giving per ‘outdoor pool, i.e. it is outside and not inside a building, and
© Real talk: Can you use your that the one i the sports centre is an indoor paal, i.e. itis
) e
bonundaton  con Rk s apoes e we o pochi e st
" - 3610 o 1 e g o . e d e
Witing An ' know this? Elicit or introduce the idea that we conduct an
Informlanguage s in e
Getieright " R en o e o e canple
S remolony. b Pt s ol et s,
au oeign s Tty oming ooy
e g o St e e .
© Da Vinci's design '+ Encourage students o pay attention to how to say the new
s ey
CEFR .
SKILL AREA_ GOAL EXERCISE Fast finishers
Unenng OVERALL ISTENNG COMPREAENSON TSR] ststrts o 0 e Vocalay Bank n e 113
‘Reading READING CORRESPONDENCE 1-2p43 1-2 pdS o
ReAoWG R ETTRET
‘Speaking 'CONVERSATION 4p44 35pd5 Answers
531 5538 3.6 S0 6o BeTol 2 mantat 3 g feld 4 spors a5 7 10om
Writing L TION 4-5p39 6p40 7p41 8-9pd2 56pd3
ComeSFONDENCE
o e [vocA aE 453 538 Toio 45 Game
conprenc CRAMATCAL ACCURACY ETCREL] by o s st oy
PHONOLOGIEAL CoNTROL FERTENTT LI,
SOCOLNGUSTC APROATIESS ey
& units @

Each unit contains a detailed list of the

CEFR goals covered within it.

Each reading text is supplemented with
contextual information on the topic.

+ talk about \ning martal ars.

Preparation
+ g photos of

Background

Kung Fu i an ancent method of sef.defence, whichinioes
sirking an atacker' bocy using legs and hancs, Tne term Kung.

inese gongfu, with gong meaning merit
and fu meaning master.

mes from the Ch

Warm-up

+ Books cosed. Disribute photos of people doing martal ats or
show them on the interacive whiebaard,

Pl coing martial artsor ook for images to
show on the inteNtve whteboard

plore nouns and verbs

* Blreyou e dens o char, ke s
of nouns and verd

Aok st 0 workinps 0 nd e worcsin e are

10 copy and complte the chart.

Whie students do this, ut he chart on the board

+ Hyou have the resentaton Pus softiae, put the chart on
the ineractive whiteboard and ssk indidul tudents to
complte the chart with the corect nouns and verbs.

+Studets can then wark alone to complete he seences
o help weaker students, el them whether the gaps
each sentence ned o b filed with nouns Gentences 1,3
and ) or a verb Gentences 2).

o extend the work on the ocabulary you cou ask
Stuents t0 turn to the Vocabulary Bank on page 113 and!
do the Explore vocabulary exercise on nouns and verbs.

Fast finishers

plain
which originated in Asian couniie such a Japan, China and

+ Find out f any students practse  martl ar. Ask them to tel
the class something about 1, .0,/ judo thee times a week.

1 @MED ask students t open thei books at page 38
sk stucknts 1o descrb the icure. Explin hat moves
inKung Fu are named st
Shown n the ook (Draga, 109 and rake)
+ Studentsread th tet acky o ind the answrs o he
{ivee questons. Encoursge them t focus on
answer and no o vy bout any wiords o pvases hey
might na understand.

Answers

The school s in China, Tne studens re there o learn
Kung Fu. The i in the photo s 13 years o

2+ Read outsentences 1-4.
« sk students to work lone to decide whether o not the

= Students compare their answers n s, before you check.
answers with the whole cas,Invite students t voluner (o
read the answers o a omplete exrce. Other students say
sagree with cach answir
formaton about martal arts nthe FACT!

Common Error
o Tel students that not all martial ats are very . Judo, 6+ Put students n pairs 0 ask and ansver questins usig the
e of the most wel-knon martl ats, s invented in s e e uestions Students may confuse the Gl verb can with orinary information i Exercise 5. )
Japan n the ate 19" century. 3 a verbssuch as play or go- ModINgrbs do not take an 5 i . Chek vt ey i ot oty
the thid person, .. . classon what thir
Answers gl

2 F They ae from diferent parts of China)
3 F(She wants o be a polce offcer) 4 T

3+ Askastudent to read out the questons
Bl answers ffom thecass and then ask students o ead
thetext againto chect.

Answers

1 she wants o be apoice offcr
2 She sees hr parens n the holdays

unit3

the words in thechart n Exercse 4, Use these wih the clss
a5 further practce.
Answers

asudy b practie C raining d exercise
1 exercses 2 practse 3 sudes 4 taning

[Your o]

animals and t

finding the

« Before students do tis aciviy,wrie Yes, I would and
No Pwouidrton teboard olan ha tese o the |

shortanswers used when responding 10 Would you

auestions.

Encourage students to fusty their answers and tosay 35

much as possible

Language focus 1 can for ability and permission

Objectives

" ea ca for aity and permisin.

+ learnth differnt waysofpronouncing can

< askand answer uestonsabout what 1can o

Warm-up

. Books dosed Mime playingtennis wel Dot by miming
asere and raing your am i rumph 1 nccae you ave

\

Optional activity boxes provide a variety
of ideas for motivating activities.

Say it right!

2 QMED Reter students to he Say it rightt box.

Explin that he a i can' i  long sound and s
pronounced the same as the one in cr (/e
Play he recording for stusents 1o choose whih
verthey hear.

« Students compare answers before you check

Throughout the

Served an ace. Wrie |
Elct theverd 0 complete he gap (cam)

question on the board Can
sk students o magine that achildis asking it parent this
auesion

T+ Ak students to open the books at page 39 and copy the
chart nt thei otebooks

Students 10 work alone to complte the chart. Encourage

them to underie the grammaticalforms theyare learning

i
H
EH

+ For furthe nformation and adcitonal
can 1rn 10 page 105 of he Grammar reference section

Answers

povwers [our turn]

1/You / He / She /1t1 We I They

e can break a bick it s hand! 3.
<t . .

notes, there are
ideas for games to

Answers
2 3ant 4an 5 Gn

b Q= Fly h g agan o sters o

(e practise the target

+ oy pac e 1 uents pronunction

Optional activity

" Students record each other saing the senences n the
Say it rightt box using ther phones

+ Theyplay the recordig back Did they pronource can
and can' corecty?

Put students i pais.

study
[ camt e at home.

estons using th i
Erercse 2

+ Give students a couple of minutes ta wrie some sentences

an bk o e s
Vst can. /o, e can

You canshow this video a5 ether alead or  follow-up 0 he
Language Focus 1 lesson

eJiscovery

o7 Bt the answer (a martlart

rall groups to answer the questions.

128 fo further actuites you can do with this video

2+ Read out the exampies

can wih
e thy cam /i, ey ca't

+ sk some students o read thei sentences out o the das

Game

t
Read through the cortect example with the cass

Draw attention o th fac tat can does not change in
thethrd person

I ctivign:

- play
+ S Games Bank o1 page 28

+ Bolain that canfor permisson i practised here.
Read out the instructions. Make sur that sudents
undersand what they have o do.

+ sk students to vork alone o wite thei sentences,

+ Monitor whiestudents do this. Help as necessay

Fast finishers

Students wrie four it of senences about what theil
family can or canit do, 9.y father can drau: My mother
can'tsing

partne i,

Optional activity

" sk one student to st at he front of the class with i
er back to the board.

Wit the name of an objecton the board e.g.bal

T clss gves the student clues wsing can or ',

wit
+The student has o guess what the object s

Video clips on these pages can either be done as a lead-in
to the Language focus 1 lesson, or as a follow-up to it.
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Common Error boxes alert teachers
to typical mistakes students make
with the target language.



Audio and video
scripts are embedded
within the teacher’s
notes.

Where the teacher
needs to prepare
before the class, this
is clearly highlighted
at the start of the
lesson notes.

There are suggestions
for dealing with
stronger or weaker
students throughout
the notes.

Audioscript
Teanboy: e

Fast Finishers boxes help with class management.

Listening and Vocabulary

Answers

240m 3 e 4 moriny 5 s

Language focus 2 object pronouns ﬂ

Apodcast

School subjects
o

A2 2012 O mtonion, e 5 a1

Fast finishers.

1. 500 and 000

ety S oo, S s e s s

e ot s sy

s

units 71

Discover Culture

South African schoolgirl

Reading A profile ﬂ

Objectives

9o

Background

e, il 5w o 3 5
iy by

Mo i e Wt

s

b . G
e s e

byt 3l sty o on e st of Vs
s b o 1 W g e

nies 73

' Speaking Asking and giving permission
Obi¢ 3 Q@

N, Writing An email ﬂ

iomalina
it et et s
T et i o ts o, St .
o e i s ey

nies 75

Teaching notes include

——— ‘off the page’ activities

with Student’s Books
closed.

Homework suggestions
point teachers to the
relevant workbook
pages, but also offer
creative, learner-
centred alternative
ideas.

The Discover Culture video
lesson contains step-by-step
lesson notes, as well as the
video script.

Answer keys are
embedded within

/ the notes, in the

appropriate place.
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Presentation Plus digital classroom software

Fully interactive Workbook

Fully interactive Student’s Book

Check students’ answers with
the answer key

Listen to the audio with the
option to show the script.

Each page in each unit features /

interactive activities.

Click on the Resources tab to open the Online Practice.

Engage students with lively multimedia content
including easy access to all the videos with subtitles

t e |

Uni
N3
Lath €,

KNG FU SCHOOL

g .
‘martisl at’, I's also o grent Chiness

schoois and study Kung Fu every doyt

R 1o trory inksh thas stuies, the students
can et good fobs in the sy o the
peice force

Li Zheng. o Shanghal, & tiseen
yoars ok, Sho pracitses Kang Fu
in the playing fekd every Gy weh
hunchects of other studerts. She wanks fo
Pokcn oM in the e, Every moering
and evenig. L does her emrcises ard
g Furmoves s postons
s ot andUicant [
oty atartamty  f

gt
Kung Fu. Mo can break  brck
s Rangl! Can Li besk & bick

_(Eplore nouns and verbs

: N i A Find the verbs snd nouns in the artide. Copy
Reading A magazine article T r
1 QNED Lok a1 the tithe and pictures. Where sentences.
s the school, do you think? Why do you think
the Students are there? How old is the ginlin
the picture?

v Heun

2 Rmead the text again. Are the sentences true (T}
b

3 anuwer the questions.

Videos Game: Projects
(I

»
»

Kung Fu School

South African schoolgirl

Click on the Content tab to open the Online Workbook.

You and your students
can see how much of each

I @ class Home | 8 Content |

unit, section or exercise

Workbook
—_—

Unit 1: People

My Progress

> Vocabulary

v Language Focus 1
Exercise 1 have got: afffmative and negative
Exercise 2 have got: afffmative and negative
Exercise 3 have got: affrmative and negative
Exercise 4 have got: questions and short answers
Exercise 5 have got: questions and short answers
Exercise 6 Explore adjectives
Exercise 7 Explore adjectives

> Listening and vocabulary

> Language Focus 2

kg Reading

> Wiitng
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has been attempted
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The teacher decides when to unlock content

Extra teacher’s resources
such as the Teacher’s Book,
tests and photocopiable
activities.

A link to the Cambridge
Learner Dictionary

The zoom feature allows
you to zoom anywhere on
the page.

Access this content via
Presentation Plus.

Presentation Plus gives you
easy access to digital versions
of all the teaching resources
you need in one place.

tio Workbook Audio Wordlists

The Workbook gives free
access to the Resources
area, where students will
find the Workbook audio
and Wordlists.

The teacher view also
has access to a full
online teacher training
programme

In the gradebook, students
and teachers can see scores
by unit or section for
individual students or the
whole class



Using video in Explore

Using video in the classroom can often appear to be something of a
challenge, especially if the necessary equipment isn't always available.
But teachers who use video report increased levels of motivation and
enthusiasm in students.

Explore offers four video clips per unit and two in the Welcome Unit, a
total of 34 sequences in the course. These high-quality clips have been
produced in collaboration with Discovery Education™. The Discovery
Education™ footage has been edited by Cambridge University Press to
meet the needs of the secondary classroom and the audio has been
specially written to fit the syllabus and level of the students.

The clips maintain the appeal and exciting content of all Discovery
Education™ videos, featuring a wide variety of countries from around
the world (both English and non-English speaking). The themes have
been carefully selected to appeal to learners in the target age range.
They often focus on aspects of teenagers’ lives around the world and
inspire learners to continue to explore the topics in the videos outside
the classroom.

The videos can be used as much or as little as the teacher chooses.

In the Teacher’s Book, each video is accompanied by a number of
suggested exercises which can be completed in a short time within
the course of a normal class. Extra ideas for building on the content
and themes of the videos are provided in the Teacher’s Book. If the
teacher prefers to make a full lesson out of the video, he/she can
print out the corresponding worksheets from the Presentation Plus
software.

Video in the classroom:
Ben Goldstein

Why video?

Video is becoming the primary means of information presentation

in digital global media. Recent statistics suggest that 90% of
Internet traffic is video-based. Because of this, teaching a language
through text and image alone may not completely reflect how

many of today’s teenagers communicate and receive and transmit
information. Due to the increasing prevalence of video in all walks of
life, being visually literate and knowing how to process visual data is
an increasingly necessary skill in today’s digital world. So why not use
video in the language classroom?

How to exploit video
Video can be exploited in a variety of ways in the language
classroom. Primarily teachers may use video for listening skills

practice. Video is an ideal tool for practising listening comprehension.

The obvious advantage it has over audio alone is the visual support
it can offer the viewer. Students are sometimes able to see the
speaker’s mouth, facial expressions and gestures, as well as being
able to see the context clearly and any visual clues which may aid
comprehension. All of the essential micro-skills such as listening for
specific information, predicting and hypothesising can be taught very
effectively through this medium.

Video can also act as visual stimulus. Here the moving image acts as
a way to engage interest and is a catalyst for follow-up classroom
tasks, such as summarising the video content or post-viewing
discussions. Teachers can also make use of the visual image alone
to practise prediction or encourage students to invent their own
soundtrack based on what they see rather than what they hear.

Finally, video can be a great source of information and provides
learners with the content for subsequent tasks such as project
work. The factual nature of Discovery Education™ provides a very
useful tool when teaching CLIL (Content and Language Integrated
Learning), in which students learn academic subjects in English.
For more detailed information about use of videos in Explore and
extra worksheets, see pages 126-141.

Videos in Explore

Our approach to integrating video into Cambridge’s new secondary
course, Explore, was to adapt authentic material from Discovery
Education™. The content and subject matter of these videos is

ideal for the secondary school classroom. Learners of this age are
curious about the world and keen to learn about different cultures,
natural history and people of their own age around the globe. Many
teenagers also watch similar documentary-style programmes outside
the classroom. The videos in Explore are short and fast-paced, with
plenty to engage the teenage viewer without overloading them with
information.

The voiceovers in the videos are delivered in a clear, concise manner
with language specially graded to match the syllabus and to reflect
what students have learned up to each point on the course. By
providing subtitles in a simplified storyboard format, we have added
an extra aid to student comprehension which teachers can make use
of should the need arise.

There are four videos in each unit of Explore. Video sections can be
found on the Language focus 1 page, the Discover Culture page, the
Speaking page and the CLIL page at the back of the book. Discovery
Education™ video supplements and extends the unit themes
throughout the course. With a strong cultural focus and a variety of
topics from countries around the world, these videos act as a way

to encourage intercultural awareness and lead students to seek out
similarities and differences between their own culture and other
cultures around the world.

The videos which accompany the CLIL pages at the back of the

book are an ideal complement to the content being taught in class.
Subjects such as Science, Maths and History are brought to life

in informative and highly-educational videos which are a natural
progression from the lesson on the page.

Of the four videos, the only one not to feature documentary material
is on the Speaking page. These Real Talk videos include interviews
with British, American and Australian teens in which the young
people talk to camera on a variety of subjects both relevant to the
topic on the page and to teenagers’ own lives. These voices are fresh
and act as sympathetic role models for the learners.

The future of video in class

Who knows where we will end up with video? New video genres
are being born all the time. Software is being developed constantly
which offers the latest innovations in interactive video work and,
before long, it will be possible to show a video in class that your
students will be able to change as they watch.

We are living in an age in which digital video reigns supreme. For
this reason, try to make video a central part of your lessons, not just
an added extra. Hopefully, courses with integrated video content
such as Explore will make it easier for teachers to do this. It's hoped
that working with video in this way will bring the classroom world
a little closer to the world our learners are experiencing outside the
classroom walls. That must surely be something motivating.

Using video in Explore 17



The use of image in Explore

Introduction

Using images in the language classroom is something we take for
granted. However, although our classroom materials are full of
images, most of these are used as a support with written or spoken
texts. As text provides the main focus of our attention in class,

the images alongside often perform a secondary role or are simply
decorative.

The information of digital age that we live in is a highly visual one.
These days, people often communicate through images and video
or through a combination of image and text. We therefore believe
it appropriate to rethink the role of images in learning materials and
place more emphasis on ‘the visual’. This brief introduction outlines
the different roles that images can have in our teaching practice and
what we have done in Explore to make the image more central to
the course and to more fully exploit image.

High-impact images

In Explore, we provide high impact photos on the opening page

of each unit. These images have a multiple function. Firstly, they
provide an engaging link with the unit content, stimulating the
students to take an interest in the topic. An image is a more efficient
and impactful way of conveying a message. In this sense, a picture
can really be worth ‘a thousand words’. Secondly, the Be Curious
section beside the image poses specific questions related directly to
the image. Thirdly, the image often acts as a cultural artefact which
is open to multiple readings. In the Be Curious section, students are
often encouraged to hypothesise about the image in question. For
example, looking at the photo of a busy street market, they might,
for example, be asked, ‘Where do you think it is?’ Students should
feel confident here that they can provide their own answers, using
their imagination as much as possible providing they can justify their
opinions.

The images in both these opening pages and in others have been
selected because they offer an original angle on a well-known topic
or show a different perspective.

Intercultural Awareness and
Critical thinking

The images have also been carefully selected to encourage
intercultural awareness and critical thinking. For example, in Level 5A
Unit 3 (My classroom) the image shows the journey to school in a
developing country rather than from the English-speaking world.
The students can be encouraged to find differences and similarities
between this and their own experience. In this context, this classic
task has a clear intercultural angle. At the same time, students may
be asked what conclusions they can draw about school life from
looking at the image. Students must look for evidence in the image
to support their argument. The important concern again here is that
students can provide their own answers rather than simply second-
guess a ‘correct’ answer from the answer key.

This may be something new and even daunting, but if done in
stages, students will soon get the hang of analysing images in this
way and thinking more deeply about them. Notice that in the Be
Curious section, the first question is sometimes, "What can you

see in the photo?’ So, before analysing students merely describe.
Such scaffolding supports a gradual increase in cognitive load and
challenge. Students are not expected to hypothesise immediately, but
reflect on the image once they have described it and visualised it.

18 The use of image in Explore

Teaching tips for exploiting images in class

If your class has problems analysing the images, consider three
different ways of responding to them: the affective response — how
does the image make you feel, the compositional response — how is
the image framed (i.e. what is in the foreground/background, where
the focus is, etc.), and the critical response — what message does the
image communicate; what conclusions can we draw from it? This
can be a useful framework for discussing any image.

Moving on: selecting your own
images and student input

Taking this further, you could select your own images for use in class
to supplement those found in the course. Some criteria for selecting
images could be: impact (will the images be able to stimulate

or engage the learner on an imaginative level?), opportunity for
personalisation (how can the students make these images their
own?) and openness to multiple interpretation (how many different
readings can be drawn from a certain image?).

There are a number of great websites and image-sharing platforms
where you can access high quality and high-impact copyright-free
images to be used in class. These include:

http://unsplash.com

http://littlevisuals.co

http://www.dotspin.com

http://Awww.lifeofpix.com

You can also then allow students to take a more active role by inviting
them to bring their own images to class. Thus, images provide an even
more central focus, functioning both as objects for analysis in their
own right and as a clear way for students to provide their own input.
This can be easily achieved digitally. Why not set up an Instagram
page with your class or a blog or even a class website? This will allow
students to upload their own images and interact with them by
sending posts or messages describing or commenting on the images.
In this way, they get extra practice at writing and even speaking.

This interaction can then inform the face-to-face classroom to create a
blended learning environment, as you prompt face-to-face discussion
and negotiation of ideas based on what you view online.



Role of culture in Explore

Ben Goldstein

It is a truism that language and culture are inseparable and yet this
is something that is often overlooked in English language teaching
materials which focus exclusively on a linguistic agenda. For this
reason, each unit of Explore includes a Discover Culture spread
which clearly emphasizes culture. These spreads include a video-
based page and an extended reading which are related in topic. The
Discovery videos and accompanying texts have been carefully chosen
to offer insights into life and realities across the planet. Unlike other
textbooks, Explore offers a truly global focus, concentrating both on
the English-speaking world and also on other countries. Why have
we chosen to do this?

English as an international
language

Due to globalization, English is spoken in more places in the world
than ever before and the number of proficient non-native speakers
of English now outnumbers natives by approximately 5 to 1. For this
reason, it is likely that your students will speak English in later life in
global contexts with a majority of non-native speakers present. This
has obvious repercussions for pronunciation. For example, is it now
desirable for learners to sound native-like? But it also has an effect
on the cultural input that we present in class. It may be counter-
productive to present only examples of native-speaker culture if
your learners will rarely find themselves in a purely native-speaker
environment.

For this reason, in its Discover Culture spread (and throughout the
units) Explore features cultural input from many different societies.
For example, 5B, Unit 10 features a video focusing on characteristic
musical styles from three different countries: Australia (where English
is spoken as a first language), India (where it is spoken as a second
language) and Mexico (where it is learnt as a foreign language). This
is not to say that target culture is ignored. One advantage of this
approach, of course, is that the students’ own country may appear
in these pages thus engaging learners even further and offering an
opportunity to use students’ real-world knowledge and experience to
analyse a text critically.

An intercultural ‘glocal’ approach

Explore is a course that will be used in many different countries.
Therefore the topics chosen are global in reach and appeal. However,
they are also sufficiently familiar to students for you to ‘localise’
them. Put simply, this means that you could seek out local angles

on global topics. For example, if the unit discusses a subject such

as graffiti (a truly global phenomenon), you could get students to
find examples of graffiti from their local context. This is, of course,
facilitated by the Your turn sections which always attempt to bring
out the students’ own views on a particular subject and allow them
to reflect on their own world. Such an approach is very much in

line with the Common European Framework’s principles in which
intercultural awareness predominates. Such an approach encourages
learners to reflect on their own culture and identity and seek out
differences and similarities between that and the target culture.

As a consequence learners will see that their own culture is plural
and diverse, and they may begin to challenge stereotypes and
misconceptions about how their own culture is seen by others.

Challenging stereotypes

While featuring topics which are familiar to teachers and students,
Explore also offers an alternative vision of certain widely-established
cultural traditions. Cultural phenomena are truly representative of
different countries rather than merely reiterating cultural clichés and

stereotypes which may no longer be true. For example, rather than
only focus on well-known British sports like rugby or cricket, Level 5A
Unit 7 focuses on Scotland’s lesser-known Highland Games. Likewise,
the course features exciting and teen-relevant material such as the
Burning Man music and culture festival in the USA (5B, Unit 10),
rather than more established traditional music festivals like the Proms
in the UK.

How have we implemented our approach to culture?

Discover Culture sections

Video exploitation

As in other parts of Explore, the visual aspect is taken very seriously.
After a series of warmer questions to activate the learners’ schemata,
students watch the video for gist and specific comprehension, but
there are also questions which focus on visual stimuli. For example,
students might be asked to test their memory on the images that
they have or have not seen in the clip. Likewise, before watching,
students might be asked to imagine which images they think would
appear in the clip and then watch and check their answers. Students
in the Your turn are then asked to find a personal connection with
the topic shown in the video and/or give an extended opinion about
it. As explained above, the approach embraces all cultures in which
English is spoken as first, second or foreign language, from cricket

in India, to bullet trains in Japan to school life in South Africa. Very
often, different countries’ cultures are compared within the same
video such as one clip which focuses on the distinct animals which
live in the world’s cities. In this way, students are learning about
world culture through English but via the dynamic and motivating
medium of Discovery Education™ video.

Reading exploitation

As in the video section of Discover Culture, images play a key part

in activating students’ interest in the topic. Images have been

chosen specifically to trigger a response, encouraging students to
hypothesise about what they are about to read. Once again, the
topics here offer interesting focuses and contrasts on a topic related
to the previous video spread. For example, in 5B, Unit 9 two different
schooling traditions are highlighted: The Royal Ballet in London is
compared to La Masfa, FC Barcelona’s football academy for teens,
which provides many of the team’s best players. This is in line with
the approach taken to culture in the series. By exploring world
contexts (such as Spain here) where English is spoken as a foreign
language, it is hoped that that teachers and students will feel able

to localise the material to suit their own context. For example in the
case above, the follow-up question after the reading could then be
“Is there a football academy that functions in a similar way in your
country?” At the same time, connections between target and world
culture can be forged. For example, students might be asked if they
have ever stopped to reflect on the similarities between training to be
a ballet dancer or a footballer.

Ideas for further exploitation

If a Discover Culture spread has proved popular with your class, why
not get students to produce a mini project on a similar topic? This
could either feature a local context similar to the one in the spread or
describe a related personal experience. Encourage them to use digital
resources to research the project. These projects can be showcased

in class by way of student presentations using digital tools for added
effect. The Teacher's Book has an Extension Activity box at the end

of each Discover Culture section, with specific ideas for further
exploitation of the topics.

Role of culture in Explore
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Speaking and writing in Explore

Speaking and writing use vocabulary and grammar that learners have
already internalised, or are in the process of internalising. They both
allow the writer or speaker to be creative, but often use formulaic
phrases and expressions such as functional language, which can
become automated and prepare the listener to expect predictable
content. However, although similar in that they are both productive
skills, in many ways speaking and writing are very different and need
a different pedagogical approach.

Writing

Writing is a skill that students often find difficult, even in their L1.

It involves thinking about vocabulary, grammar, spelling and sentence
structure, as well as how to organise content, and of course register
is important too.

How does Explore help students improve their writing
skills?

Motivation through real life
tasks

It helps a writer to have an idea of who the reader is (as opposed to
the teacher!) and what the purpose of the writing is. In real-life tasks
this is easier to see.

Genre (type of text) is important here too, so in Explore a range

of appropriate text types have been selected, using the CEFR for
guidance, and the type of text is always indicated for students.
Genre tells us what kind of language is used, be it set formulae or
functional language, vocabulary, and formal or informal register, all
related to the purpose of the text and its expected content. On each
writing page the Useful language box focuses learners on an integral
aspect of that type of test. The Explore syllabus has been carefully
planned across the four levels to deal with a range of relevant
language issues related to the different genres.

The writing page starts with a model text. This serves to show
students what kind of text they are aiming for. It is also designed to
focus attention on how the useful language is used in the text, which
allows for a process of noticing and discovery learning. This useful
language often includes appropriate functional expressions. Writing
in one’s own language is a process involving planning, drafting and
redrafting, and checking for mistakes. Within this process you have
time to think, look things up and so on. The way writing is dealt
with in Explore encourages learners to follow the same process. The
workbook then provides more work on the same genre, with another
model text and exercises which recycle and extend the highlighted
features from the SB, before suggesting another title for further
practice.

TIPS:

e With some genres, get students to predict what they expect to
find in the model text.

e As well as focusing on the Useful language, ask students to
underline phrases in the model they could use for their own text.

e Brainstorm ideas and do the planning stage in pairs. The drafting
can also be done collectively.

* Write the SB text in class and the WB pages individually for
homework.

e Get students to use the checklist on each other’s work to raise
their awareness. Then allow students to write a final draft.

e Using a digital device for writing makes the whole process easier
and more like the modern world, and so is more motivating.

Speaking and writing in Explore

Speaking

Speaking is challenging, and can be daunting (it involves thinking
and speaking at the same time, and listening and responding to
someone else). Teenagers may lack confidence or feel embarrassed
when speaking English. Explore takes a step-by-step approach,
where students are provided with sufficient support and a structure
to enable them first to practice in a controlled way but later to create
their own conversations. As with writing, speaking can involve set
phrases or functional language used in context particular genre.

The more these phrases can be practised and memorised, the easier
creating a new conversation will be. This is known as automatisation.
To try and mirror speaking outside a classroom, there is no written
preparation. Instead, Explore starts with a model conversation

in a clear, real life context, to motivate students and highlight
useful language. Students listen first to answer a simple question
designed to focus on content rather than language. The focus

then shifts to the useful language, which may be complete fixed
phrases or functional exponents to begin a sentence. Students use
these to complete the conversation and listen again to check. They
then read the model conversation in pairs, and often do a follow

up exercise using some of the useful language as well, in order to
give them confidence and prepare them for developing their own
conversation, either by adapting the model (at lower levels) or by
creating their own. In both cases prompts are provided, and students
are encouraged to use the phrases from the useful language box in
their own conversations.

TIPS:

e Students can read the model conversation several times, after they
have done this once or twice, encourage one of them to read and
the other to respond from memory. Then they swap, and finally
they see if they can both remember the conversation.

e Use the model and audio to concentrate on pronunciation, drilling
at natural speed. Students can look for features of speech (eg.
words being joined together, or sounds disappearing in connected
speech).

e Get students to “act” the model conversations in character.

This helps lessen embarrassment, and can be fun.

e Encourage students to do the final task several times with

different partners.

Your turn

Throughout the SB there are Your turn sections on every page
(except the Speaking and Writing sections). These are included to
practice writing and speaking — the writing stage often helps to
scaffold a subsequent speaking activity — linked with new vocabulary
and grammar, or listening and reading. Students are encouraged

to actively use new language in a personalisation activity. This
approach has been shown to help learners activate and relate new
language to their own lives, i.e. in a relevant and familiar context.

TIPS:

e In class, students can compare what they have written in the
Student’s Book or the Workbook for homework. They could then
tell the class if they are “similar or different”.

¢ Doing the speaking activities in pairs or small groups makes them
feel more confident. After this “rehearsal” they could be asked
about what they said in an open class report back stage.

e Turn sentences into questions as the basis of a class “survey” in a
milling activity.



Managing teenage classes

Classroom management is one of the main everyday anxieties

of teachers of teenage classes. Classroom management involves
discipline, but it also involves lesson planning, time management and
responsiveness to the needs of teenage pupils.

Tips for the first lessons

The first few lessons with any new group of teenage pupils will set
the stage for the rest of the year. New pupils will invariably put us
to the test so it is important to be prepared and well-equipped from
day one.

It is best not to let pupils sit where they want. If possible, speak to
other teachers who know your new pupils and get advice on who
should and should not be seated together. Have a seating plan
prepared. This will also help learn pupils’ names quickly. We rarely
feel 100% in control until we know our pupils’ names!

Prepare a number of class rules and consequences which apply to
your personal expectations and suggest these to the class. Invite
pupils to discuss each rule and the possible reasons behind them.
Pupils may adapt your suggestions or change the wording. Type out
the final ‘contract’ and ask everyone to sign it and sign it yourself.
Pupils may even take it home to show their parents.

The greatest source of real communication in any language
classroom is the day-to-day interaction between teacher and pupils.
It is essential to work on and develop the language that they will be
using for the next few years at school. It is the key to establishing a
classroom atmosphere of confidence, security and motivation.

Recommended approaches and
Explore

Although they would probably never admit it, teenagers want and
need structure in the classroom because it gives them a sense of
security. If the lesson is not organised, instructions are not clear, the
material or tasks too difficult (or too easy!), discipline problems are
sure to arise.

If lesson aims are made clear to pupils, this can help. Unit aims are
summarised on the first page of each unit in the Student’s Book
expressed as / can ... statements. These aims are clear and simple
for pupils to understand. For more detailed aims, the Teacher's
Book starts each page with Objectives for the lesson. Use the
accompanying exercises and tasks which have been designed to
determine if pupils are able to achieve these objectives.

At the beginning of the lesson you might write a summary of your
lesson plan on the board in the form of bullet points. At the end of
the lesson draw your pupils’ attention back to these points, ask them
to reflect on the lesson and tick off each point covered.

Young teens do not have a one-hour attention span so we try to
include variety in lesson plans. The Explore Student’s Book has been
developed to help here. For example, each section ends with a
communicative Your turn section, where students are offered quiet
time to plan before they are given the opportunity to speak with a
partner or in a small group. The optional activities in the Teacher’s
Book provide you with additional ideas to have up your sleeve to use
when you need to vary the pace of the lesson.

Motivation is key. All teenagers are talented at or interested in
something and have varied learning styles, so incorporate your
pupils’ interests into your lessons, exploit their skills and cater to
their different learning styles. The themes, videos and images in
Explore have been carefully chosen to maintain pupils’ interest

and motivation throughout the year. These features of the course
should especially appeal to visual learners. The CLIL section brings
other school subjects into the English lesson and include one of the
three Discovery Education™ videos which appear in each unit. The
Discover Culture section in each unit features an integrated video
page and a reading page and aims to raise awareness of and interest
in global cultures. The Speaking sections offer further communicative
practice and include the fourth video sequence, this time featuring
teens modelling language.

Mixed Ability

Another challenge we face in the teen classroom is the issue of
mixed ability. Mixed ability refers to stronger and weaker pupils, but
teenagers are different in a variety of other ways too: adolescent
pupils have different levels of maturity and motivation; work at
different speeds; possess different learning styles; have different
attention spans and energy levels; and are interested in different
things. The challenge for us as teachers is to prepare lessons which
take all these differences into account and to set achievable goals so
that at the end of a lesson, every pupil leaves the classroom feeling
that they have achieved something.

Practical ideas for teaching mixed
ability classes

Working in groups

In large classes there is not much opportunity for individual pupils to
participate orally. Most pages in Explore end with a Your turn activity
which offers pupils the opportunity to talk in pairs and small groups.
By working together, pupils can benefit from collaborating with
classmates who are more proficient, or who have different world
experiences. When working in groups there is always the risk that
one or two pupils end up doing all the work. Avoid this by assigning
each pupil with an individual task or specific responsibility.

Preparation time

Give pupils time to gather their ideas and let them make notes
before a speaking activity. This ‘thinking time” will give less proficient
pupils the chance to say something that is interesting, relevant

and comprehensible. In a similar way, give pupils time to rehearse
interviews and role plays before ‘going live” in front of the class.
Similarly, let students compare and discuss their answers before
feeding back to the class. This provides all students with confidence
and allows weaker students the opportunity to take part.

Task repetition

After giving feedback on a speaking activity, get pupils to do it again.
By getting a second, or even a third opportunity to do something,
pupils become more self-assured and are therefore more likely to
succeed. Practice makes perfect! Pupils will be able to use these
multiple attempts to develop accuracy and fluency, while stronger
students can also be encouraged to build complexity into later
attempts.
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Teacher’s notes

The unit-specific Teacher's notes also offer further differentiated
activities for each lesson so that you can tailor your lesson according
to the abilities of each of your students.

Fast finishers

Prepare extra tasks for fast finishers to reward them for their effort
and/or to challenge them more. Place these tasks in numbered or
labelled envelopes to increase their curiosity. These envelopes should
not be seen as punishments so their contents should be activities
which are interesting, relevant and straightforward enough that
they can be done without teacher support. Fast finishers can create
self-access materials (wordsearches, crosswords, vocabulary cards,
jumbled sentences, quizzes) that could be used by the rest of the
class in future lessons. Explore also provides a wealth of ready-made
fast finisher activities in the Teacher’s notes. The Student’s Book also
includes a Vocabulary Bank for fast finisher revision.

Homework

The Workbook has graded vocabulary, language focus, listening and
reading exercises: basic (one star), standard (two stars) and higher
(three stars). Teachers can direct pupils to the appropriate exercises.
These exercises could also be used in class.

Managing teenage classes



What is a corpus?

A corpus is a very large collection of natural, real life language, held
in a searchable electronic form.

We use corpora to analyse and research how language is used. Using
a corpus we can rapidly and reliably search through millions of words
of text, looking for patterns and exploring how we use English in a
range of different contexts and situations.

We can use a corpus to look at which words often go together,
which words are the most common in English, and which words and
phrases learners of English find most difficult. This can inform both
what we teach to learners, when we teach it, and how we present
it in our materials.

We use information from corpora to improve and enhance our
materials for teachers and learners.

The Cambridge English Corpus

The Cambridge English Corpus is a multi-billion word collection of
contemporary English.

The Cambridge English Corpus has been put together over a period
of twenty years. It's collected from a huge range of sources — books,
magazines, lectures, text messages, conversations, emails and lots
more!

The Cambridge English Corpus also contains the Cambridge Learner
Corpus - the world's largest collection of learner writing. The
Cambridge Learner Corpus contains more than 50 million words of
exam answers written by students taking Cambridge English exams.
We carefully check each exam script and highlight all errors made by
students. We can then use this information to see which words and
structures are easy and difficult for learners of English.

The Cambridge Learner Corpus allows us to see how students from
particular language backgrounds, achievement levels and age groups
perform in their exams. This means that we can work out how best
we can support and develop these students further.

Why use a corpus to develop an
ELT course?

Using research and information from a corpus in our ELT material
allows us to:

Identify words and phrases that occur most frequently — these are
words that learners need to know.

Look at word patterns and make sure we teach the most useful
phrases and collocates.

Include language that is up-to-date and relevant to students.
Focus on certain groups of learners and see what they find easy
or hard.

Make sure our materials contain appropriate content for a
particular level or exam.

Find mistakes which are universal to English language learning, and
those which are a result of first-language interference.

Find plenty of examples of language used by students and use this
to help other students.

At Cambridge, we use the Cambridge English Corpus to inform most
of our English Language Teaching materials, making them current,
relevant, and tailored to specific learners’ needs.

How have we used the
Cambridge English Corpus in
Explore?

In Explore, we've used the Cambridge Learner Corpus in order to find
out how best we can support students in their learning.

For the grammar and vocabulary points covered in each unit, we've
investigated how students perform — what they find easy and what
they find difficult. Using this information, we've raised further
awareness of the particular areas that learner make errors with; in
the form of Get it right! boxes in the Student’s Book containing

tips and Get it right! pages in the Workbook containing short
exercises. These tips and exercises highlight and test particular areas
that previous students have found difficult. For example, you'll find
exercises which focus on spelling, in order to help learners avoid
common errors made by other students at each level.

Using this information, we've developed activities and tasks that
provide practice for students, in those areas where we've proven that
they need the most help. This customised support will allow students
to have a better chance at avoiding such errors themselves.

How could you use corpora in
your own teaching?

There are lots of corpora that are accessible online — why not try

typing ‘free online corpora’ into your search engine to see what is

available? Alternatively, you don’t necessarily need to use a corpus

in order to use corpus principles in your classroom — corpora involve

using real examples of language, so why not type your search word

or phrase directly into your search engine, to see examples of that
word or phrase in use online?

Whichever method you decide to use, there are a number of ways in

which you can use corpus-type approaches in your teaching. Here are

three examples:

1 Choose two similar words (why not try, for example, say/tell or
make/do) and search for these either in a corpus or in your search
engine. Choose sentences with these examples in, and paste
them into a document. Then, remove these search words from
the sentences, and ask students to fill in the correct word. As an
extension activity, you could also ask them to discuss why each
example is say and not tell, for example.

2 Choose a word (why not try at or in for example) and paste some
examples into a short text. Ask students to describe when you
would use each one, by looking at the context the examples are
found in (e.g. in is used with parts of the day; in the morning, at
is used with a particular time; at five o’clock)

3 Choose a word or phrase and paste some examples into a short
text. Make changes to the examples to introduce errors and ask
students to spot and correct them.

@ Remember — look out for this symbol to see where corpus
research has been used in our other materials!
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Using the Review sections in Explore

In Explore, the Review sections appear after every two units. They are
designed to provide students with the opportunity to test themselves
on the vocabulary, language focus and speaking sections which they
have studied in those units.

When to use the Review sections

It is advisable that you make use of the Review sections at the end of
every two units. Doing this will not only allow you to keep a check on
students’ progress, but will also enable you to find out which areas
are presenting students with difficulties.

Using the Review sections in the classroom

If you choose to do the Review sections in class, we suggest that you

follow a set procedure so that students know what to expect.

e Tell students the vocabulary or grammar that is to be practised.

e Revise the language needed by putting example sentences on the
board.

e Pair stronger students with weaker students.

e Give each pair two minutes to note down they know about
the particular vocabulary area, grammar point or function,
for example grammar rules, spelling changes, how particular
vocabulary is used in a sentence, what function certain phrases
are used for, etc.

e Elicit ideas from the class. At this point deal with any uncertainty
or confusion, but do not go into great detail.

e Read out the example in the exercise and check students
understand what they have to do.

e Set a time limit for the completion of the exercise: 3-4 minutes
for the shorter exercises and 5-6 for the longer ones.

e Students work alone to complete the exercise.

e Ask students to swap their work with a partner.

e Check answers. Students mark their partner’s work and give it
a mark. For example, if there are five questions in an exercise,
students could record anything from 0 to 5 marks.

e Put students into pairs to act out the conversation in the Speaking
section.

Keeping track of marks

e Encourage students to keep a note in their notebooks of their
overall mark in each Review section.

e Challenge them to improve their mark each time.

e If students are dissatisfied with their original mark, encourage
them to do the exercises on the Review section again at home in
a few days’ time with the aim of improving their mark.

Alternative ways of using the
Review sections

Language gym

e Designate different parts of the classroom ‘Vocabulary 1/,
‘Vocabulary 2" and "Vocabulary 3'.

e Put students into groups and tell each group to go to one of the
designated areas.

e Set each group different exercises to do from the Vocabulary part
of the Review section. Set 1-2 exercises per group.

e Set a five-minute time limit per exercise.

e Photocopy the answers from the Teacher’s Book and give one
copy to each group. Name one student in each group ‘Answer
Master’ and explain that it is that student’s job to read out the

answers to the group once the group has completed the exercises.

Alternatively, if you have the Presentation Plus software, put the
answers on the interactive whiteboard.

Using the Review sections in Explore

e Groups may finish at different times. Keep an eye on the progress
each group is making. Go over to groups that finish early and
ask them about the exercises they have just done. Did they find
them easy or difficult? What marks did they get on the exercises?
Is there anything they didn't understand or would like to do more
work on?

e Once students have completed the exercises in their area, they
move on to the next one.

* You could then do the same thing with the Language focus
sections.

e Remember that this activity can only be done if exercises in one part
of the Review section do not refer to exercises in another part.

Review quiz

e Put students into groups.

e Make one student in each group the captain.

e If you have the Presentation Plus software, put the Review section
on the interactive whiteboard.

e Go through each exercise in turn, eliciting answers.

e All answers must go through the captain.

e The first captain to raise his or her hand gets the chance to
answer the question.

e Groups receive one point for each correct answer.

e If the answer is incorrect, the next captain to raise his or her hand
gets the chance to answer the question and so on.

e The group with the most points at the end wins.

Review football

e Split the class into two teams.

* Appoint weaker students as team captains. This means that it is
their job to tell you their team’s answer to a question.

e Draw a football pitch on the board divided into segments, which
could correspond to the number of questions there are in a
particular exercise.

e Draw a picture of a football on a piece of paper, cut the ball out,
put Blu-Tack to the back of it and attach it to the centre circle on
the pitch you have drawn on the board.

e Toss a coin in the air and ask teams to choose ‘heads’ or ‘tails’.
The team which guesses correctly gets possession of the ball.

e If that team then answers its first question correctly, it moves
forward on the pitch and gets to answer another question. If it
answers incorrectly, it loses possession of the ball.

e After an initial game with the whole class, students can play this
in small teams, with weaker students acting as referees.

Review language throughout the course

e The most successful language students continue to review what
they have learnt long past the point at which they might be said
to have learnt it. Make the review of language a feature of your
lessons.

e At the end of every lesson, set homework.

e At the beginning of the following week, do a classroom activity,
making use of some or all of the new language introduced the
previous week. For example, students could play the Correct the
Sentence Game (see Games Bank, page 28).

e At the beginning of the next month, do a classroom activity,
making use of some or all of the new language introduced the
previous month. For example, students could write a conversation
based on a theme from a recent unit in which they try to use all of
the new language they have learnt.

e At the end of each unit, put students into groups and ask them
to write their own Review section quiz, which they can then share
with another group.



CLIL explained

Content and Language Integrated Learning (CLIL) is a matrix where
content learning, language fluency and cognitive agility develop
together. Students are given the opportunity to acquire both
knowledge and language. At the same time they develop a range of
cognitive skills and social competences required inside and outside
the classroom.

CLIL is an educational response to the demands and resources of
the 215t century. Students are increasingly aiming to use English

in a dynamic, fast-paced workplace where they will be expected

to analyse and create material in English. CLIL's unique emphasis

on cognitive agility in addition to content and language learning,
introduces students to creative and analytical thinking in a foreign
language at a young age.

There are two possible scenarios in a CLIL classroom. CLIL classes
can be English language classes in which the topic material used
corresponds with content objectives from another subject such as
biology or technology. Alternatively the CLIL class could be a subject
class such as History or Geography taught in English. Either way the
objectives of the CLIL classroom are much broader that a traditional
English class or a traditional subject class. As a consequence of these
broad learning objectives, learning styles are vitally important and
must be taken into consideration when planning a CLIL class. In order
to attain all the learning objectives requires a CLIL class to be more
interactive or practical than a traditional one.

CLIL classes break down the barriers between subjects generating
an experience more representative of the real world. Motivation and
confidence improve as students become accustomed to carrying

out both creative and analytical work in an English-speaking
environment.

Methods and Tips

When planning a CLIL lesson it is vital to keep in mind the principles
of CLIL: content learning, language fluency and cognitive agility.

Content Learning

Content learning is foremost in the CLIL classroom. So that
language is not a barrier to learning, classes should be both dynamic
and visually rich. The graphics and videos used in Explore help
teachers to achieve this environment. The interactive style of learning
promoted in the CLIL pages enables students to understand concepts
quickly and avoid frustration.

The learning objectives of each CLIL class must be clear. Each
CLIL page in the Explore series has been specifically designed to meet
a particular content learning objective from subjects such as History,
Technology and Geography.

Multiple activities should be used to check content
comprehension. The unique nature of the CLIL classroom requires
multiple activities to check students’ comprehension. Explore CLIL
pages use a wide variety of styles so as not to seem repetitive and to
appeal to all levels in the classroom.

Language Fluency

CLIL classes must develop all four skills. It is fundamental that

all four basic skills are developed; reading, writing, speaking and
listening. A range of engaging activities is provided in the CLIL pages
of Explore so that all these skills can be addressed.

Introduction activities should be used to refresh vocabulary.
Before starting on content material introduction activities should be
used to refresh vocabulary as well as to check content knowledge.
Every CLIL page in the Explore series starts with an introduction
activity.

Cognitive Agility

Tasks should reflect mixed learning styles of students. There
has to be a flexible approach to learning in any CLIL classroom so
that all students are given the opportunity to thrive. Explore allows
teachers to create this atmosphere by including open activities where
the students are asked either to do a creative piece of work or to
share their reflections and opinions. Students are not restrained to
right or wrong answers but are rather encouraged into critical and
creative thinking.

Student-led learning. Students should be encouraged to support
each other’s learning through teamwork and feedback activities,
with teachers, at times, taking a backseat. Teachers should
encourage students to use and share their technological skills and
global knowledge to enrich the class. This allows students to gain
confidence in language fluency and content presentation. Students
also learn to adapt their language and content knowledge to a
variety of situations. Teachers can use the wide range of teamwork
tasks provided in Explore CLIL pages to create an inspiring classroom
and to encourage student-led learning.

Challenging activities and material which invite students to
think and discover for themselves. Students should be given
plenty of opportunities to contemplate the content material. The
CLIL videos and Your turn activities provided in the Explore series
challenge students to make the cognitive leap into dynamic learning
by encouraging them to view the content theory in real life scenarios.

Explore CLIL pages

In this unique series of English text books, each CLIL page has

been specially designed to meet a specific learning objective from

a content subject. Teachers will find it both straight-forward and
enjoyable to teach content material included in the CLIL pages thanks
to the well-planned exercises and attractive presentation.

The Explore CLIL pages use a wide range of procedurally rich activities
to enhance learning, with an emphasis on promoting critical and
creative thinking. Developed to stimulate learning in a way which

is attractive to all students in the classroom; every student in the

class should be able to find something appealing in the CLIL pages;
be it the CLIL video, the Your turn activity, a curious fact or the
introduction activity.

Explore prides itself on its use of authentic video material which
teachers can use to extend content learning and to make a
meaningful connection with the world outside the classroom.
Teachers can use these videos to encourage students to draw on their
knowledge the world around them and share it in the classroom. This
shared extended learning can be as simple as teachers encouraging
students to bring in newspaper cuttings or as demanding as group
projects on topics related to the CLIL page.

The Explore CLIL pages provide a competence based education;
suited to the 215 century and in line with the learning patterns of the
internet generation and the global citizen. English taught through
integrated material which stimulates critical thinking, pushing each
individual student to participate in a meaningful manner in classroom
activities. The content material in Explore can be used to stimulate
each student’s curiosity and allow students to exploit their individual
interests in order to reach their potential as a critical and creative
English speaker. Teachers can use the model developed in the

Explore CLIL pages as a platform for further learning, thus ensuring
that students remain engaged in their own learning both inside the
classroom and out.

CLIL explained
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Introduction to project work in Explore

Project work can provide several advantages for learners, by helping
them to gain valuable skills which can benefit them in all areas of the
curriculum, not just in English language learning. The following are
just some of the many advantages project work can provide. It can:

* be highly motivating, as students can harness their own curiosity
about a particular topic, giving them greater ownership of what
they're learning and how it can be presented.

e encourage students to work independently, to research
information, plan work, organise and present it.

e provide a contrast to standard lessons and give students the
opportunity to have fun with English.

e build team working skills by encouraging discussion and
collaboration with peers in order to achieve a successful outcome.

e reinforce and consolidate new language that has been presented
in class.

e help struggling students improve their language skills by
collaborating closely with stronger peers.

e encourage stronger students to develop their skills further, by
giving them the freedom to experiment with language.

e build speaking and writing confidence and fluency, for example
via writing and conducting surveys and presenting written work in
easy-to-read formats.

e improve presentation skills, both spoken and written.

Projects in the Student’s Book

Explore Student’s Book contains three projects, which can be used at
any point in the school year. The topics are based on selected units
from the Student’s Book. The project pages are designed to be used
in class, but in a simple and easy to follow format to allow students
to work as independently as possible.

Each project page is divided into three sections: Look provides a visual
stimulus of some kind which serves as a model for students to help
them create their own work. The Prepare section contains step-by-step
instructions for students working in pairs or groups. The final Present
section tells students how to display their information. See pages
127-129 of the Student’s Book for each project, and pages 150-152
of the Teacher’s Book for detailed teaching notes on them.

Guidance on using projects in
Explore

The success of project work can greatly depend on how carefully a

project is set up, and how motivated your students are to do projects.

If your time is limited, you might decide you only have time for one
or two projects, so you'll need to assess each one to decide which
you think would benefit your students the most. Consider your
students’ particular interests and strengths, in addition to which
topics are areas of language they need most practice in. Depending
on how much time you have available, you might want to spend two
lessons working on a project, or just one, with students doing most
of the preparation and writing for homework. Once you've selected
a project you're going to do, you'll need to prepare your students
carefully.

Introduction to project work in Explore

Motivating students to do a project

It's important to get students interested in the topic before launching
into the project work itself as motivated students are, of course,
much more likely to produce good work and enjoy it. Before asking
students to turn to a particular project in the Student’s Book, you
could show them an authentic example of a pie chart (for Project 1),
an audio slideshow (for Project 2) or a poster (for Project 3).

Then explain that you'd like them to produce something similar

(if you anticipate difficulties sourcing examples in English, use L1
examples). You could ask them if they think the format is the best
way to present the information that’s there, and ask them if they
can think of any other ways the information could be shown (for
example, perhaps a leaflet for Project 3 or a graph for Project 1).
You could also brainstorm any other ways that information is often
presented (for example, PowerPoint presentations, short video clips
etc). Encourage them to think broadly at this stage, as they may be
inspired by their own ideas. The students could choose whether to
produce work in a digital or paper-based format.

Preparing for a project

Once students understand the goal they need to achieve, you can
then turn to the project page in the Student’s Book. Ask them to
critically assess the way the material is presented. For example, in
Project 1, do they think the information is clearly shown in the pie
chart? Can they think of an alternative way of presenting similar
information? Encouraging students to be creative and think beyond
what's on the page is important, as it will help them take ownership
of the task. You'll then need to ask students what stages will be
needed to produce their end result, and what equipment may be
needed. Write these up so the whole class can see as you elicit the
details from them. You'll also need to set a clear time limit for each
stage, depending on how much time you've allocated for the whole
task.

Once students have understood the goal and the individual steps
needed to achieve it, you can put them into small groups. Groups of
three or perhaps four students are ideal, depending on the nature
of the project. Any more than this and it's more likely that quiet or
weaker students will be left out and dominated by more confident
members of the group. You might want to mix weaker students
with stronger students to allow the weaker ones to learn from the
stronger, or you might prefer to group according to ability, with
weaker students grouped together.



Managing the project work in class

Depending on the abilities of the groups, you might want to
encourage students to consider alternative sub-topic areas to those
given in addition to alternative ways to present the information if
they prefer. For example, in Project 1 students may think of additional
or replacement topics to ask their classmates. For Project 3, students
might want to include different questions or headings, and an
alternative way of presenting their results. For a project that requires
research beyond the classroom (for example Project 3), ask students
what sources they’re going to use to gather the information they
need. If necessary, provide guidance by suggesting some yourself

in the form of useful websites or books for example. You may need
to provide them with the facilities they’ll need to access them, for
example if they don’t have a computer at home they'll require access
to one at school, or another alternative. They can then note these
down in their groups, in addition to the specific information they
need to find out and, if they have the facilities, start the research in
class together. If they have to do the research outside class, they'll
need to decide who is going to research which pieces of information.
You'll also need to ask them to consider what visual material they'll
want to include in their presentation, and where they will source it.

The teacher’s role as facilitator

Whilst students are working on the stages of the project, you'll

need to take the role of facilitator, moving round the groups and
encouraging students to work things out for themselves by asking
questions. More confident individuals are likely to take on the role of
leader within each group, and you might have to encourage quieter
students to contribute more by asking them questions and giving
them specific tasks. When required, help students with the necessary
language, but try to encourage as much autonomy as possible at
this stage. Monitor the time, and periodically remind students how
much time they have left. Students are likely to lapse into L1. This is
probably unavoidable at lower levels, but it's also a good opportunity
to encourage them to use English when they should be familiar with
the language they need, or could provide valuable opportunities

for extending their language. By asking ‘How can you say that in
English?’ and encouraging them to note down useful language you
give them, they can gradually build up their fluency.

The presentation stage

Once the preparation stage is complete and students are happy with
the information they have gathered, they'll need to present it in a
format that is attractive and easy to understand. At this stage you
might want to take on more of a supporting role. Ask them to assign
responsibilities within their groups. Who is going to write up the
information? Can it be shared within the group? What is the best
way to organise the information? They’ll need to be provided with
any necessary equipment, and given a clear time limit if the project to
be done in class. If this is to be done for homework, establish what
equipment they have at home, and what may need to be given to
them to take home. Once students have finished their presentations,
check it and elicit or make any corrections necessary to improve

their work. It's important to strike a balance so as not to discourage
students and potentially demotivate them. If you have time, and if
motivation is unlikely to be an issue in your class, you might want
them to produce a second, or even a third draft incorporating any
corrections or suggestions you might have. Once you and your
students are satisfied with the outcome, they can either present the
project themselves in groups, perhaps by taking turns to present
different pieces of information, and/or by displaying the projects.
How they are displayed will obviously depend on the facilities you
have, and the type of project. If you have classroom space, you might
wish to display posters on the wall.

Introduction to project work in Explore
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Games Bank
The ball game

(10 minutes)

e Play this game with the whole class.

e Students take it in turns to hold a ball. While holding the ball
they say a word, e.g. bigger.

e Students throw the ball to another student, who has to use that
word in a sentence or with a phrase, e.g. New York is bigger than
Paris.

e [f this student makes a correct sentence, he or she then chooses
the next word and throws the ball to a new student. If not, he or
she drops out and the ball passes to his or her neighbour.

e Whoever is left at the end of the game is the winner.

Correct the sentence

(10 minutes)

e Put students into teams of four or five.

e \Write a sentence on the board, e.g. Jim live in Scotland or We do
outdoor sports in the science lab.

e Students confer in their teams and quickly decide if the sentence
is correct or incorrect. The sentence may be incorrect in terms of
its content or its grammar.

e |If the sentence is incorrect, students must come up with the
correct sentence.

e The first team to tell you the right answer wins a point.

* Repeat with further sentences.

e The team with most points at the end of the game wins.

Could you spell that, please?

(5 minutes)

e Divide students into pairs (A and B).

e Student B closes his/her book.

e Student A reads out a word from a particular vocabulary list then
asks Could you spell that, please? Student B tries to spell the word.

e Students swap roles and the game continues until all the words
have been covered.

e Points are won for correctly spelt words. The student who spells
the most words correctly is the winner.

Expanding sentences

(10 minutes)

e Divide students into two or more teams.
e Write the beginning of a sentence on the board, e.g. I've got ...
e Tell the teams that they have to add one or more words to the
sentence. One member of each team comes to the board in turn
to add words to the sentence, e.g.:
I've got ...
I've got an apple ...
I've got an apple and some ...
I've got an apple and some bananas ...
e Teams get a point if the words they add are correct.

Games Bank

Fill the blanks

(5 minutes)

e Ask students to write is/am/are if you are practising the present
simple, or was/were if you are practising the past simple, on
separate slips of paper.

e Say sentences about famous people, but instead of saying the
verb, say blank, e.g. Ronaldo blank a famous footballer.

e Students hold up what they think is the correct verb.

e Students get a point for a correct verb and the student with the
most points at the end of the game wins.

Guess the question

(5 minutes)

e Put students into groups of four or five.

e Read out answers to questions, e.g. / live in St. Petersburg,
and ask students to guess what the question is, e.g. Where do
you live?

e Teams gain a point for a correct question and the team with the
most points at the end of the game wins.

Hangman

(5 minutes)

e Choose one student to come to the front of the class and draw
dashes on the board to represent the letters of a word.

e The other students call out letters to try to guess the word.

e For every incorrect guess, the student draws a part of the hanged
man on the board.

e The student who guesses the correct word comes to the board
and chooses the next word.

e Students can also play this game in pairs or small groups.

The memory game

(10 minutes)

e Put students into groups of four or five.

e One student in the group begins by making a sentence using a
new item of vocabulary and/or grammar structure, e.g. Jack has
got brown hair.

e The next student repeats what the first student says and then
adds a sentence of his or her own.

e The game continues in this way, with each student in the group
repeating the sentences the other students have said before
adding a new sentence of their own.

e If a student cannot recall everything that has been said before, he
or she drops out.

e The last student left is the winner of the game.

The mime game

(5-10 minutes)

e Students work in pairs, taking it in turns to mime words, phrases,
sentences, e.g. get dressed, you're getting dressed, you’re going
to get dressed, for their partner to guess.

e Students win a point if they guess the correct word, phrase or
sentence.

e The student who guesses the most words, phrases or sentences is
the winner.



Noughts and crosses
(5 minutes)

Students play noughts and crosses in pairs.

In order to write a nought or a cross in a square, they must first
make a correct sentence using recently learnt language, e.g.
make a sentence with and, but or so, ask a question in the past
simple or talk about a future arrangement using the present
continuous.

The picture game
(5 minutes)

Split the class into two groups.

A member of each group comes to the front of the class.

Draw a line down the middle of the board.

Write a word or a phrase on a piece of paper and show it to the
two students at the board, but not the others.

The two students then draw a picture of the word or phrase on
their side of the board. The rest of the class tries to guess what
the word or phrase is.

Teams win a point for a correct answer and the team with the
most points at the end of the game wins.

What am I?

(10 minutes)

Divide students into pairs (A and B).

Student A thinks of something that he or she is, e.g. an animal,
an object, a famous person.

Student B asks Yes/No questions in order to try to guess what
Student A is.

Students then swap roles.
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Revision and recycling

Teachers can control what is taught in class but we cannot control
what is actually learned by our pupils. Teachers provide pupils with

a certain amount of input during a lesson but that input does not
necessarily transform itself into output. According to experts, unless
we review or re-read what we have studied in a lesson, we forget
50%-80% of it within 24 hours! (Reference: Curve of forgetting,
University of Waterloo https://uwaterloo.ca/counselling-services/
curve-forgetting). This high rate of forgetting clearly has implications
for language teaching. In order to ensure that what we teach will

be permanently retained in our pupils’ long term memory, language
needs to be reviewed as soon as possible in subsequent lessons and
recycled on a regular basis. Unless language is taught in a memorable
way and then seen and understood on a number of occasions,

this language will fade from our pupils’ memory and disappear.
Therefore, teachers need to allocate class time to revision and to
create regular opportunities for recycling previously taught language
and vocabulary. Frequent recycling is essential for effective language
learning.

For each unit in Explore there is a Vocabulary Bank at the back of
the Student’s Book which can be used to jog pupils’ memories.

In addition, pupils can go over both the vocabulary and language
covered in class in the Reviews which can be found after every two
units. The Workbook also provides pupils with plentiful opportunities
for revision: every unit ends with a Review and, at the back of the
Workbook, there is a Language focus extra for every unit. Finally, the
presentation software (Presentation Plus) includes video worksheets
for teachers to use, and these include activities to practise grammar
points from the unit.

A good start to the English lesson can set the tone for the rest of
the lesson. A warmer is an activity designed to get the lesson rolling
and to awaken pupils’ brains, to prepare their ears, eyes and mouths
for English! Warmers should be short, interactive, competitive and
fun. They should get pupils thinking and speaking in English. They
are an effective way of revising and recycling previously taught
language; motivating pupils and making them feel positive about the
lesson from the start. Most warmers can be used as fillers too at the
end of a lesson. Pupils review what has been covered in the lesson
and leave the class in a positive frame of mind and with a sense of
achievement.

Vocabulary warmers

Six things

Divide the class into small groups. Prepare one sheet of paper for
each group. Each sheet of paper should have different headings
beginning with Six things ... Possible headings could be Six things ...
that are yellow / that are round / that you find in the bathroom / that
are battery-operated, etc. Pupils have one minute to write down their
six ideas in secret. Once finished, each group reads out their heading
and the rest of the class have a time limit in which to guess the six
things on their list.

Revision and recycling

Last man standing

Give each pupil a slip of paper. Give the class a lexical set (for
example, ball sports, wild animals, vegetables, etc) and each pupil
secretly writes down a word belonging to that lexical set on the slip
of paper. Once finished, pupils fold their slips of paper, put them
away in their pocket or under their books and stand up. When

the whole class is standing, the teacher makes the first guess and
writes it on the board for reference. Any pupil who wrote that word
is eliminated and sits down. Eliminated pupils take turns to guess
the words of those standing. Write each guess on the board so
that pupils do not repeat words. The winner is the last person left
standing because no-one has been able to guess his/her word.

Word swap

Give each pupil a slip of paper on which they must write down a
word or phrase that they have learned in class. They must remember
what it means! Once finished, pupils stand up and move around

the classroom while music is played. When the music stops, pupils
quickly get into twos with the person nearest to them. Give the
pupils enough time to explain or define their words to one another.
When the music starts again, they must swap slips of paper and
move around the classroom again. The same process is repeated, but
this time each pupil has another word/phrase to explain to a new
partner. Repeat several times.

Stories from the bag

Vocabulary bags (or boxes) are a simple way of keeping a written
record of vocabulary studied in class and they provide an immediate
selection of words/phrases for revision activities. For this writing
activity, invite 10-15 pupils to take a word from the bag. Write these
words on the board in the order that they are picked from the bag.
When you have the complete list, pupils work in pairs or small groups
to invent a story which must include all the words, and they must
appear in the story in the same order as they appear on the board.
The first word on the list should appear near the start of the story
and the last word on the list should appear near the end of the story.
Set a time limit of ten minutes. Groups read out their stories and vote
for the best one.

Grammar warmers

Disappearing text

This activity can be used whenever you have a short text on the
board. Pupils take turns to read out part of the text aloud. Each time
someone finishes reading the text, rub out or delete three or four
words. You can draw a line in its place or you can leave the first
letter of the missing words. Pupils continue taking turns to read out
the complete text remembering to include all the missing words.
Challenge pupils to see how much of the text they can remember
when most of it has disappeared. Pupils work in pairs and reconstruct
the original text, thinking carefully about how each sentence is
formed grammatically. This can be done either orally or in writing.



Assessment in Explore

Introduction to the tests

A wide range of tests is available on our Presentation Plus software

in the Cambridge Test Centre. There are Diagnostic, Unit, Mid and

End-year Progress tests, as well as Speaking tests for every unit,

which are all available to download as editable PDFs, with the

answer keys and audio. The tests author is an expert test writer and

has ensured that the tests are valid, in that they:

* measure what they are meant to measure, in this case, students’
understanding of the items in the Explore syllabus,

* have been written to match the learning objectives of each level
of Explore,

e are aligned to the CEFR.

Diagnostic test

The Diagnostic test is designed for use at the beginning of the
course, and, like the Welcome Unit in the Student’s book, revises the
core grammar and vocabulary which most students will have studied
previously. You might want to use this test to assess which parts of
the Welcome Unit need special remedial work with your class, before
starting Unit 1.

Unit tests

Each Unit test is divided into a number of sections to reflect the
contents of the corresponding unit: Language focus (grammar),
Voocabulary, Useful language (expressions from the Speaking page),
Listening, Reading and Writing. There is also an accompanying
Speaking Test for each unit. This is independent of the main Unit test
so that you can decide when or if you want to use it, depending on
your classroom context.

Mid and End-year Progress tests

The Mid-year and End-year Progress tests have been developed for
use at the mid and end points of the course (after Units 4 and 8),
in order to assess students’ grasp of the language covered in the
previous units of the corresponding level of Explore.

Cambridge Exams

If you are preparing your students for Key (for Schools),
Preliminary (for Schools), then you will find that many of the Unit
tests, the Speaking tests, and all of the Mid and End-year Progress
tests include question types which reflect those found in those
exams.

Adapting the tests

All of the above tests are provided as editable PDF documents to
make it easy for you to make changes at question level, add or cut
whole exercises, or move questions from one test to another if you
have covered the syllabus in a different order. The Answer Key will
also need to be updated of course. Please note that you'll need
Adobe Acrobat Pro in order to make changes to the PDFs.

Mixed Abilities

Both the Unit tests and Mid and End-year Progress tests are available
at two levels: Standard and Extra. This allows you to challenge

and extend the learning of those students who need it, whilst still
providing a degree of achievability for those students who require
more support. However, the same audio is used in both versions of
the test, but with a different set of questions for each version, to help
make classroom management easier.

Preparing your students for tests

One of the principal reasons for testing our students is to promote
revision and deeper learning before the test. Each level of Explore
offers a wide range of material which can be used with students to
prepare for tests. The Student’s book contains a two-page Review
section after very two units, and a Vocabulary Bank at the back of
the book, containing activities which cover the full lexical syllabus of
each. The Workbook also contains a three-page Review section at
the end of each unit, together with Get it right! pages which focus
on common learner errors, based on real examples of learner errors
from the Cambridge Learner Corpus (for more information please see
page 23). There is also extra grammar practice in the Language focus
extra section at the back of the Workbook.

Using the results

The score of each test, including the corresponding Speaking test,
totals 100 marks. This will make it easy to store results, translate
then into whichever grading system is used in your context, and to
communicate them both within the school and to parents. Such
summative assessment is sometimes referred to as Assessment of
Learning.

The results will help you to assess where individuals are struggling
and where the whole class needs further practice and this, in turn,
should help inform your teaching for the coming lessons.

Assessment in Explore
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The CEFR

The Common European Framework of Reference for Languages (abbreviated to CEFR, or CEF) is a description of language ability. It is divided
into six main levels, ranging from A1 (beginner) to C2 (advanced). It is ‘language neutral” and describes what learners can do in terms of

the different language skills like speaking or reading, as well as looking at language competencies like the learners’ vocabulary range, and
communication strategies - how learners use their resources to communicate.

It was envisaged as something which could provide a common language for describing objectives, methods and assessment in language
teaching. Put simply, if a learner says 'l am B1 in French’ or 'l have passed a C1 exam in English’, people like employers or teachers should

have a good chance of understanding what this means. The different educational systems and qualifications in different countries might
otherwise make this more difficult. As the CEFR authors write, “the Framework will enhance the transparency of courses, syllabuses and
qualifications”. (Council of Europe, 2001: 1)

The levels are described through illustrative descriptors, and you will find the descriptors for each level of Explore on the next page. Part 1 of
this guide describes the general degree of proficiency achieved at this level as an overview, while Parts 2 and 3 shows how the CEFR descriptors
relate to each unit of Explore Student’s Books. Part 2 is organised by skill. Part 3 is organised by unit and appears at the beginning of each unit
as a table showing a breakdown of how each of the lessons relates to the CEFR goals.

English Profile and the CEFR

Since the CEFR is language neutral, each language needs a ‘profile’ project which will detail what learners can do in each specific language.
English Profile is the official English language profiling project, registered with the Council of Europe. It aims to provide descriptions of the
grammar, vocabulary etc. required at each level of the CEFR by learners of English that will give the ELT ‘community” a clear benchmark for
learner progress.

The authors of the CEFR emphasise that: “We have NOT set out to tell practitioners what to do or how to do it. We are raising questions not
answering them. It is not the function of the CEF to lay down the objectives that users should pursue or the methods they should employ.”
(Council of Europe, 2001: xi) English Profile follows this philosophy, and aims to describe what learners can do at each level. EP researchers
are looking at a wide range of course books and teacher resources to see what learners are being taught, but crucially they are also using the
Cambridge Learner Corpus (CLC), a multi-billion word expert speaker corpus of spoken and written current English, covering British, American
and other varieties. This allows researchers to analyse what learners are actually doing with the English language as they progress through the
levels and use their findings to produce resources like the English Vocabulary Profile.

The English Vocabulary Profile

The English Vocabulary Profile offers reliable information about which words (and importantly, which meanings of those words), phrases and
idioms are known and used by English language learners at each level of the CEFR. It is a free online resource available through the English
Profile website, (www.englishprofile.org), invaluable for anyone involved in syllabus design as well as materials writers, test developers, teachers
and teacher trainers. The authors of Explore have made extensive use of it to check the level of tasks and ‘input texts’ for example listening or
reading texts, and also to provide a starting point for vocabulary exercises.

The Common European Framework of Reference for Languages (CEFR)

The Global Scale descriptors for CEFR levels [Council of Europe 2001:24]

c2 Can understand with ease virtually everything heard or read. Can summarise information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation. Can express him/herself spontaneously, very fluently and
precisely, differentiating finer shades of meaning even in more complex situations.

c1 Can understand a wide range of demanding, longer texts, and recognise implicit meaning. Can express him/herself fluently and
spontaneously without much obvious searching for expressions. Can use language flexibly and effectively for social, academic
and professional purposes. Can produce clear, well-structured, detailed text on complex subjects, showing controlled use of
organisational patterns, connectors and cohesive devices.

B2 Can understand the main ideas of complex text on both concrete and abstract topics, including technical discussions in his/her field
of specialisation. Can interact with a degree of fluency and spontaneity that makes regular interaction with native speakers quite
possible without strain for either party. Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a
topical issue giving the advantages and disadvantages of various options.

B1 Can understand the main points of clear standard input on familiar matters regularly encountered in work, school, leisure, etc. Can
deal with most situations likely to arise whilst travelling in an area where the language is spoken. Can produce simple connected text
on topics, which are familiar, or of personal interest. Can describe experiences and events, dreams, hopes & ambitions and briefly
give reasons and explanations for opinions and plans.

A2 Can understand sentences and frequently used expressions related to areas of most immediate relevance (e.g. very basic personal
and family information, shopping, local geography, employment). Can communicate in simple and routine tasks requiring a simple
and direct exchange of information on familiar and routine matters. Can describe in simple terms aspects of his/her background,
immediate environment and matters in areas of immediate need.

A1 Can understand and use familiar everyday expressions and very basic phrases aimed at the satisfaction of needs of a concrete type.
Can introduce him/herself and others and can ask and answer questions about personal details such as where he/she lives, people
he/she knows and things he/she has. Can interact in a simple way provided the other person talks slowly and clearly and is prepared

to help.

The CEFR




PART 1

Explore Level 5A covers level A1 of the CEFR. This table describes the general degree of skill achieved by learners at this level.

Skill Learners will be able to:

Listening recognise familiar words and very basic phrases concerning themselves, their families, and their immediate concrete
surroundings, when people speak slowly and clearly.

Reading understand familiar names, words and very simple sentences, for example on notices and posters.

Speaking interact in a simple way provided the other person is prepared to repeat or rephrase;
ask and answer simple questions in areas of immediate need or on very familiar topics;
use simple sentences to describe where they live and people they know.

Writing write short simple postcards or emails;

fill in forms with personal details;
write simple isolated phrases and sentences.

Communicative

use a basic repertoire of words and phrases related to personal details and particular concrete situations;

language show limited control of a few simple grammatical structures and sentence patterns in a learned repertoire;
competence pronounce learned words and phrases in a way that can be understood by many expert speakers;
establish basic social contact by using simple every day polite language.
PART 2

How the goals of the CEFR are realised in Explore Level 5A.

LISTENING

At A1, learners are expected to be able to understand speech that is very simple.

OVERALL LISTENING COMPREHENSION
Can follow speech that is very slow and carefully articulated, with long pauses to assimilate meaning.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
3,4 p8 2pi15 2-3p28 2-4 p40 1-3 p50 1 p59 1-2 p69 1-3 p82 2 p91
1-3p18 1-5 p30 5-7 p42 1-7 p52 1-3 p62 4-5p72 1-4 p84 1-3 p94
3-6 p20 3-5p32 1-5 p44 1-5 p54 1-6 p64 3-7 p74 1-5 p86 1-7 p96
1,5 p22 1-3 p40 1-5 p66 1-5 p76 1-5 p88 1-5 p98
READING

At A1, learners can understand very short, simple texts a single phrase at a time, picking up familiar names, words and basic phrases
and rereading as required.

READING CORRESPONDENCE
Can understand short, simple messages on postcards, emails, etc.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-3 p31 1-2 p45 3 p63 1-5 p75 3 p95
1-2 p33 1-3 p77 1-3 p99
READING FOR INFORMATION AND ARGUMENT
Can get an idea of the content of simpler informational material and short simple descriptions, especially if there is visual support.
Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-3p16 1-3 p26 1-3 p38 1-3 p48 1-3 p60 1-3 p70 1-3 p82 1-3 p92
1-4 p21 4 p27 1-2 p43 1-3 p53 1-3 p65 1-3 p75 1-3 p87 1-3 p97
1-2 p23 1-3 p31 1-3 p55 1-3 p67 1-3 p89

The CEFR
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SPEAKING
OVERALL SPOKEN INTERACTION

At A1, learners can:

e interact in a simple way but communication is totally dependent on repetition at a slower rate of speech, rephrasing and repair.

e ask and answer simple questions, initiate and respond to simple statements in areas of immediate need or on very familiar topics
addressed carefully and slowly to them.

CONVERSATION

Can make an introduction and use basic greeting and leave—taking expressions.

Can ask how people are and react to news.

Can understand everyday expressions aimed at the satisfaction of simple needs of a concrete type, delivered directly to him/her in clear,
slow and repeated speech by a sympathetic speaker.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
6 p7 2,6-7p22 |4p32 4 p44 4 p54 1-7 p66 4p76 4-7 p88 498
5 p9 8p35 3-5 p45 6 p79

TRANSACTIONS TO OBTAIN GOODS AND SERVICES
Can ask people for things and give people things.
Can handle numbers, quantities, cost, and time.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-7 p22 6 p26 1-7 p54 6 p70
9 p57 7 p73

INFORMATION EXCHANGE

Can follow short, simple directions.

Can ask and answer questions about themselves and other people, where they live, people they know, things they have.
Can indicate time by such phrases as next week, last Friday, in November, three o’clock.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8

4 p5 4-5p17 6 p26 4 p37 3-4 p47 6 p60 4 p69 3 p81 4 p91
6p10 2,6-7 p22 3,8p29 5p38 6 p48 3-5 p61 6 p70 6 p82 5-7 p93
4p11 6-7 p30 3, 6 p39 6-8 p49 5 p63 4,7 p71 4-5 p83 6-7 p94
5-7 p11 6 p31 5 p40 6 p50 7-8 p64 7-8 p72 5 p84 5p95

1-7 p32 6 p41 8 p51 2,4,6-7p66 | 7p74 4-5 p85 8-10 p96
2, 6-7 pd4 8-9 p52 6-7 p76 6-8 p86 2, 6-7 p98
5 p53 5 p87

OVERALL SPOKEN PRODUCTION

At A1, learners can produce simple, mainly isolated, phrases about people and places.

SUSTAINED MONOLOGUE: Describing Experience

Can describe themselves, what they do and where they live.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
5-6 p16 5-6 p27 6 p48 3-4 p59 4 p69 8 p86 5-6 p92
5p18 4-5p28 6 p50 6 p75 5-6 p97
7-8 p20 9 p52
8-9 p21 5p53
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WRITING

At A1 learners can:
e use isolated phrases and sentences.
e ask for or pass on personal details in written form.

OVERALL WRITTEN PRODUCTION
Can write simple isolated words and phrases.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
5-7 p12 3-5p15 5-6 p25 4-5 p39 7-8 p73 4p95
7 p31 6 p40
7 p41
8-9 p42
5-6 p43
CORRESPONDENCE
Can write a short simple postcard, email, etc.
Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
4-6p12 6-8 p33 6-8 p45 6-8 p77 4-6 p99
CREATIVE WRITING
Can write simple phrases and sentences about themselves and imaginary people, where they live and what they do.
Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
5-7 p23 6-8 p33 3-7 p55 6-8 p67 6-8 p77 6-8 p89
COHERENCE
Can link words or groups of words with very basic linear connectors like and or then.
Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
3-4 p33 3-4 p55 3-5p77
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COMMUNICATIVE LANGUAGE COMPETENCE

VOCABULARY RANGE
Has a basic vocabulary repertoire of isolated words and phrases related to particular concrete situations.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-3 p5 1-5p15 1-5 p25 1-4 p37 1-4 p4a7 1-2 p59 1-4 p69 1-3 p81 1-4 p91
1-4 p8 4p16 4-5p26 4 p38 4-5p48 4-5 p60 1,4-5p70 |4-5p82 4092
2 pl10 4p18 1p28 4-6 p40 6 p49 4-6 p62 1-5p72 4-5 p84 4-5 p94
1-3 p20 6 p29 3-4 p43 4-5p50 1 p64 1-3 p74 4 p87 2-6 p96
5-7 p21 4-5 p31 4p53 4-6 p65 4-5 p75 4-5 p89 4 p97
1-6 p34 1-7 p56 3-5p77 1-7 p100
1-7 p78 5-6 p101
GRAMMATICAL ACCURACY
Shows limited control of a few simple grammatical structures and sentence patterns in a learned repertoire.
Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
1-5 p7 1-5p17 1-4 p27 1-2 p39 3 p47 1-5 p61 1-7 p71 2 p81 1-4 p93
1-4 p9 1-5p19 1-2 p29 1-7 pal 1-5 p49 1-4 p63 1-8 p73 1-3 p83 1-3 p95
3-4p23 4-7 p29 1-8 p51 3-5 p67 1-5 p79 1-5 p85 1-4 p101
4-5p33 1-9 p57
1-7 p35

PHONOLOGICAL CONTROL
Pronunciation of learned words and phrases can be understood by expert speakers used to dealing with speakers of their language group.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
2 p5 5p18 1 p25 2 p37 5 p50 2 p59 1 p69 3 p83 1-2 p91
5p7 3p19 2 p27 2 p39 3 p51 2 p61 3p73 4 p85 6-7 p93
2 p8 1p28 4 p40 4 p62 5 p94

SOCIOLINGUISTIC APPROPRIATENESS
Can establish basic social contact by using the simplest everyday polite forms of greetings and farewells, introductions, saying please,
thank you, sorry, etc.

Welcome! Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6 Unit 7 Unit 8
2-4 p7 4 p32 4 pd4 4 p88 2 p99
4-5 p11 8 p35 3-5 p45
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