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AUTHOR:  Charles Dickens
TITLE:   Oliver Twist (Chapter 2, reading Exercises 2, 3 & 4 

Chapter 8, listening Exercise 8)
THEMES: Money (unit 2), Food and drink (unit 3)
WRITING:  Character analysis
THINK STYLE:  Characterisation

ABOUT THE AUTHOR
Charles Dickens (1812–1870) was born in Portsmouth, England. 
His works include A Christmas Carol (1843), David Copperfield 
(1850) and Great Expectations (1860).
Charles Dickens had a happy childhood until he was ten when 
the family moved to London. His father had financial diff iculties 
and went to prison for debt. This changed Charles’ life as he had 
to leave school and go to work in a factory. He later finished his 
education and became a journalist. 
His experience in the factory inspired him to write about the 
poor and social injustice. Poor children are the main characters 
in many of his most famous books. He used his novels to 
criticise the social conditions of the time. The Poor Law of 1834 
meant that the only way that extremely poor families could get 
help was to live and work in the workhouse. Conditions in the 
workhouses were deliberately dreadful so that only the very 
poor would enter. Families were separated and they received 
very little food and clothing in return for hard labour. Dickens 
hoped to raise awareness through his novel of the extreme 
poverty that was aff ecting many families in London at the time 
and of the conditions in the workhouses.
Dickens was famous for his humour, vivid descriptions of 
characters and accurate descriptions of society at the time. 
Many of his novels, including Oliver Twist, were written as 
serial publications: one or two chapters were published each 
month. Dickens was able to listen to his readers’ opinions and 
change the characters’ personalities if they were unpopular 
because he was still in the process of writing the novel. It wasn’t 
just the characters that Dickens was interested in describing; 
descriptions of London also appear throughout his works. 

INTRODUCTION
Ask students if they have heard of Charles Dickens or 
Oliver Twist. Write any ideas on the board in note form. 
Use the information in the About the author box to 
provide an introduction. Ask if students know any of the 
novels mentioned – they may know A Christmas Carol 
or the character, Mr Scrooge. Depending on the class, it 
may be appropriate to use L1 at this stage. 

START THINKING …
1  Draw students’ attention to the fi lm still at the 

top right of the worksheet. Elicit responses to the 
questions: Who is in the fi rst picture? How old do you 
think they are? (lots of boys; around ten years old) 
Do they look happy or sad? (sad) What are they doing? 
(waiting for some food)

 Organise the class into pairs or small groups. Set a 
time limit of a few minutes for students to discuss 
the questions. Then ask students for their opinions. 
Encourage them to back up their answers with 
examples. For example, ‘I eat out in restaurants when 
it’s someone’s birthday.’ ‘I occasionally cook my own 
food.’ Encourage them to use adverbs of frequency in 
their answers.

2  Draw students’ attention to the text above the fi lm 
still which ‘sets the scene’ and clarify understanding. 
Play the audio. When students have read and listened 
to the text once, allow time to check unfamiliar 
words in the glossary.

Optional extension
Ask some comprehension questions to check general 
understanding of the text: Does Oliver Twist have a family? 
(No. He’s an orphan.) Who does he live with? (lots of other 
boys) Is he happy? (no) Is there a happy ending to this part of 
the text? (no)

3 Students read through the questions. Check for 
understanding and remind them to refer closely to 
the text to fi nd the answers.

Answers
1 One of the masters served the boys. He wore an 
apron. 2 The boys were feeling hungry (desperate with 
hunger) when they made their plan. 3 Oliver felt hungry 
and unhappy when he spoke to the master. 4 Mr Bumble 
is a church off icial at the workhouse. He told the directors of 
the orphanage that Oliver asked for more food. 5 Oliver 
spent the night in a small, dark room.

4 Students read the text again. Discuss the questions 
and answers with the class.

Suggested answers
1 They were so hungry that they didn’t leave any food in 
their bowls. 2 The boys didn’t have enough food, they 
were afraid of the master, they probably had diff icult, 
unhappy lives. 3 They reacted angrily. It was probably the 
first time a boy had dared to ask for more food. They might 
have thought Oliver was rude. They thought they gave the 
boys enough to eat.

 CRITICAL THINKING
Ask the students the question: Why did the gentlemen 
put Oliver in a room all alone? Elicit that they put him 
in the room as a punishment. Then ask them: Why did 
the gentlemen punish Oliver? Elicit that they punished 
him because orphans weren’t allowed to ask for more 
food. Now write the following on the board: Was it a 
fair punishment? Working individually, students write 
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at least one reason why it was a fair punishment, 
and at least one reason why it wasn’t fair. If students 
struggle to think of a reason why it was fair, encourage 
them to put themselves in the place of a director of an 
orphanage in the 1800s. When students have fi nished, 
ask them to work in small groups to compare their 
ideas. You can then bring their arguments together on 
the board and discuss their ideas as a class. Ask them if 
they think Oliver should have been punished, and if so, 
what a fair punishment would be. 

Suggested answers
Fair: Oliver knew that he wasn’t allowed to ask for more. 
He broke the rules. The directors had to punish him to stop 
other boys asking for more.
Unfair: Oliver was very hungry so didn’t have a choice. He 
wasn’t the only boy who wanted more. The master had 
already punished him when he hit him.
A fair punishment: Students’ own answers. 

VOCABULARY
5 Read through the sentences one at a time to check 

comprehension of any unknown vocabulary. If 
necessary, refer to the information in the About the 
author box for more detail about social conditions in 
the 1830s. Working individually, students complete 
the sentences with the correct form of the words in 
the glossary. Ask individual students for answers. 

Answers
1 starvation 2 orphanage 3 saucepans 
4 hunger 5 Apprentices 6 desperate

Optional extension
Ask students which facts they find interesting or surprising 
and why. Point out that these facts all relate to life in the 
1830s and 1840s. Ask them to think about what life would 
have been like for a teenager in London at this time. You 
could split the class into two: half of the class imagine that 
they are rich, the other half imagine that they are poor. Ask 
them to think about their routines and everyday activities, 
living conditions, the food they eat, if they go to school and 
what they wear. Then the two sides compare their answers.

6 Ask students to read the text again and to underline 
fi ve more words that are new to them. Ask them to 
write the words in sentences. They then read their 
sentences in pairs and correct each other’s mistakes.

ROLE PLAY  
7 Organise the class into pairs. Read the instruction 

and check that students understand what they are 
going to do. Ask two students to read the fi rst part 
of the conversation. Brainstorm ideas and write the 
ideas on the board. (soup every day, no meat, not 
much) Set a time limit of 5–10 minutes and then 
when they have fi nished, ask a pair of students to 
perform their role play to the class. 

LISTENING
8 Before listening, explain that students are going to 

hear what happened to Oliver Twist after he left the 
orphanage. Ask them: Where does he go when he leaves 
the orphanage? (Accept any sensible answer. He goes 
to London.) How does he feel? (sad, hungry, scared) 
Ask them to look at the questions and to think about 
the type of answer they need to fi nd (noun, number, 
adjective, etc.). Play the recording twice. The fi rst 
time, encourage students to listen without taking 
notes. The second time, they complete the sentences.

Answers
1 70 2 work 3 shirt; bread 4 frightened; cold; hungry 
5 feet 6 boy; food

Optional extension
Students might enjoy acting out the scene in pairs. You could 
play the recording again and ask them note down key details. 
Ask them to think about what Oliver and the boy might say to 
each other when they first meet and when they are walking 
to London together.

AUDIOSCRIPT
(adapted and abridged from Chapter 8)
One day, Oliver decided to escape. He left  the town during the 
night. Aft er about five miles, he felt tired and decided to sit down 
and think about what to do next. He saw a stone that said that 
London was seventy miles away. This gave him an idea. Why not 
go to London? London was a big city and people said that it was 
a wonderful place. They said that a boy could find work there, so 
Oliver decided that London was the place for him. He jumped up 
and started walking in the direction of London.
He had all his things in one small bag: one shirt, two pairs of 
socks, a piece of bread and one penny. ‘A clean shirt,’ thought 
Oliver, ‘is a very comfortable thing and two pairs of socks and 
a penny are useful too, but they aren’t much help for walking 
sixty-five miles in winter.’ He had no idea what he was going to 
do, so he just continued walking.
Oliver walked twenty miles that day and he only ate the piece of 
bread he had in his bag and drank a little water. That night, he 
slept in a field but he felt frightened. He was cold, hungry and 
alone but he was so tired aft er his walk that he fell asleep and 
forgot his troubles.
The next morning, he bought some bread from a shop with his 
penny before he continued his journey. He had no money now so 
he asked people to give him food, but lots of them refused. His 
feet hurt too and he was very tired from walking. Fortunately, 
he met some kind people: one day, a man gave him some bread 
and cheese and another day, an old woman gave him some of 
her food.
Aft er walking for seven days, he arrived in a small town. He was 
tired and hungry and sat down in the street. Aft er a while, he 
noticed a boy looking at him. The boy wore strange clothes and 
was dirty, but he was friendly. He sat next to Oliver and spoke to 
him. Oliver told him who he was and all about his journey. The 
boy lived in London and was on his way back there so he invited 
Oliver to walk with him. Before they started the walk to London, 
the boy bought some food and gave Oliver some of it. Oliver felt 
happier now that he had a friend and was near the end of his 
long journey.
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WRITING: CHARACTER ANALYSIS
9 Read the instruction. Ask students to say which 

character they fi nd the most interesting and why. 
Then read through the Writing skills box. Look at 
the fi rst bullet point with the class and ask them to 
underline the key information in the text. Students 
can write the character analysis in class or for 
homework. Students then swap their character 
analysis with a partner. They read each other’s work 
and highlight any mistakes. They then return the 
character analysis to the original student who looks 
at the highlighted mistakes and corrects them. Ask 
some students to read their character analysis out 
loud to the class.

CHARACTERISATION
10 Read through the introduction and check that 

students understand the meaning of comic and tragic. 
Ask them to think about a book they have read or 
a fi lm they have watched recently and to make a 
list of comic and tragic characters. Ask them to 
discuss their ideas in a group. Students then look 
at the pictures of Oliver and the other orphans and 
describe the scene using a range of adjectives (cold, 
crowded, sad, miserable). Ask them to imagine what 
their lives were like. Ask individual students to share 
their ideas. 

Optional extension
Ask students to research one of the characters in the Think 
style box. Who are they? What is their role in the novel? Are 
they a tragic or a comic character? What is their personality 
like? Are they nice or nasty? Rude or polite? 

Additional reading or internet research topics
 Dickens and poverty
 Oliver Twist themes
 Orphanages in Britain in the 1830s
 The Poor Law of 1834

3



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 15%)
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (Euroscale Coated v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize false
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage false
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile (None)
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError false
  /PDFXTrimBoxToMediaBoxOffset [
    0.30000
    0.30000
    0.30000
    0.30000
  ]
  /PDFXSetBleedBoxToMediaBox false
  /PDFXBleedBoxToTrimBoxOffset [
    0.30000
    0.30000
    0.30000
    0.30000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /SyntheticBoldness 1.000000
  /Description <<
    /DEU <>
    /FRA <>
    /JPN <>
    /PTB <>
    /DAN <>
    /NLD <>
    /ESP <>
    /SUO <>
    /ITA <>
    /NOR <>
    /SVE <>
    /ENU (Cambridge University Press - Distiller version 6 job options for Press quality - 16-Feb-05)
  >>
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


